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CHAPTER 1
INTRODUCTION
The poor academic performance of students in urban
schools continues to cause concern for parents, school
officials, and the public in general. In particular, the
reading performance of black students in city schools con-
tinues to show a steady decline the longer students stay
in school. At the same time, the costs of schooling have
continued to escalate. In 1977 alone, Title I funds
totaled more than two billion dollars. (IRCD Bulletin,
Vol . XIII No. 1, Winter, 197S) While the costs of public
schooling continue to escalate, the failure of the schools
in aiding numbers of students to acquire adequate reading
skills continues to be of concern. This failure is parti-
cularly pronounced among black youth in city schools.
In New York City, where the majority of the public
school population is black, the scores of the 1974 testing
program indicated that 42 percent of the third grade
pupils could not read at the acceptable competency level
From "Congressional Intent to Local Program
Delivery: Present Reality in the Administration of
Title i'eSEA. Donald W. Burnes and Richard L. Moss.
set by the State Department of Education. In the
sixth grade, 48 percent of New York City children
read below acceptable level
.
In Stockton, California the relatively poor
performance of black students in first, third and
sixth grades has been documented by a comparison of
the scores achieved on the Stanford Reading Achieve-
ment test by black and white pupils during the years
1968-1973. As shown by the table below, the scores
of the black children were consistently lower than
those scores achieved by white children.
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4On a national level, a comparison of the
performances of a sample population of white and
black seventeen year old young people on both the
1971 and 1974 reading test administered by the
National Assessment of Educational Progress (NAEP)*
reveals that black seventeen year olds scored con-
siderably lower than other seventeen year olds. The
median scores for white seventeen year olds in 1971
and 1974 were 91.06 and 93.16 respectively while the
median scores for black seventeen year olds were 75.49
and 79.08. (Standard Education Almanac, 1967-77)
The purpose of this dissertation was to
examine the perceptions of a sample of elementary
classroom teachers regarding the causes of the high
rate of reading retardation among their students with
particular attention given to those perceptions and
attitudes of teachers regarding the high incidence of
reading retardation among black students. This
examination sought to provide new insights into the
causes of the problem and to suggest solutions meriting
further research.
National Assessment of Education Progress (NAEP)
administers federally funded surveys of educational
attainments of large samples of American young peop e.
One of the stated objectives of the program is to
establish directionality of reading _ achievement
(National Center for Education Statistics Annua l Reporjt
1976)
5A review of current educational literature
indicates that causes of inadequate reading achievement
by many black children hav'e been the focus of numerous
research projects and have been discussed from the
viewpoints of various constituencies and disciplines.
The research on reading performance and causes
of retardation has been more prolific than in any other
field. McHugh (1969) indicated that there were more
than 7,000 studies available as early as 1969. The
rate of this research has increased rather than declined,
and a sizeable portion of that research points to teacher
attitudes, beliefs, values and perceptions as major
factors attributing to the reading performance of
students. (Quarles, 1974; Raver and Schmer, 1976;
Stauffer, 1967; Harris and Morrison, 1969; Cegan , 1975).
While much observation and discussion of teacher expect-
ation, attitudes and classroom behaviors pervade the
literature, remarkably little of this research actually
provides an opportunity for teachers to state their
beliefs and perceptions.
Much of the research, (Aliotti, 1970; Bloom, 1976;
Croel, 1974; Quarles, 1975-76; Rist, 1970), supports the
contention that many teachers' classroom behaviois
indicate a belief in notions about the causes of poor
6reading performance of students which are contrary to
current research findings. One study, sponsored by
the New York State Department of Education, sought to
determine those school factors which influence student
reading achievement. In this study, an examination was
made of the characteristics of selected schools which
were classified on the basis of student reading scores
as educationally effective or as educationally less
effective. All of the schools in the study served a
similar student population. This study found, among
other things, that "Many professional personnel in the
less effective school attributed children’s reading
problems to non-school factors and were pessimistic about
their ability to have an impact, creating an environment
in which children failed because they were not expected
to succeed. However, in the more effective school,
teachers were less skeptical about their ability to have
an impact on children.” (School factors influencing
reading achievement 1974, pp . vi-vii).
Statement of the Problem
It is the classroom teachers who are most
integrally involved in the learning process, yet the liter-
ature, regardless of its quality or validity, is often the
result of the researcher's observations and conclusions
about the teachers' beliefs and perceptions. Frequently,
7it does not include information based on the teacher’s
statements about their beliefs and perceptions and it is
unusual to find research in which the teacher is an equal
partner in the research process.
By utilizing the professional experiences of the
classroom teacher, this researcher sought to acquire new
insights into the causes of the high incidence of reading
failure that occurs among black pupils.
Purpose of the Study
The major purpose of this study was to identify
and analyze some of the perceptions of elementary class-
room teachers regarding the causes of the high rate of
reading retardation occurring among black pupils.
Specifically, what are those factors that classroom
teachers perceive as major causes of the high incidence
of reading retardation occurring among black pupils?
In addition, the following subsidiary questions
were examined:
A. Do more teachers perceive these causes to be
attributable to in-school or to out-of-school
factors?
B. Do the expressed perceptions of teachers
regarding the major cause of the high
incidence of reading retardation among black
pupils differ in kind and frequency from the
causes of reading retardation explored with
the greatest frequency by current researchers?
8C. Do teachers’ perceptions vary in relation-
ship to their age, sex, educational
background, ethnicity, experience, grade
level or urban/suburban school location?
Significance of the Study
'I^Educat ional research has suggested that the
teacher is a major variable in the success or lack of
success of a reading program (Stauffer, 1967; Rist
,
1970;
Quarles, 1975). More specifically, the research
frequently suggests that teacher attitudes, perceptions
and consequent expectations for pupil performance are
major factors in determining the academic performance of
students generally, and particularly in reading.
(Stauffer, 1967; Rayer and Schumer , 1976). At the same
time, it is often clear that the attitudes and perceptions
expressed or demonstrated by the teacher can be induced
and changed as a result of selected information given to
the teachers by an experimenter or researcher (e.g.
Quarles, R., 1976-76; Rappaport, 1975; Rayer and Schumer,
1976; Rist, 1970; Rosenthal and Jacobson, 1968). It is
possible that these experimentally generated attitudes and
perceptions may not be comparable to the intensity or
consistency of attitudes and perceptions that are not
experimentally generated. A significant dimension of
this study was the identification and subsequent examina-
tion of those perceptions of classroom teachers
(regarding
9the causes of the high incidence of reading retardation
occurring among black students) which were not
experimentally generated and were expressed without fear
of personal consequences. A review of current literature
indicated that there is limited data concerning the
perceptions of the classroom teacher regarding the causes
of the high incidence of reading retardation among black
pupils
.
A second dimension of this study was the
inclusion of the classroom teacher as an equal partner in
the research process. The practitioners were neither
experimentally manipulated nor directly observed but were
requested to express their views by completing an anonymous
questionnaire
.
According to Farr and Weintraub, (1976), many
reports of reading research reports, despite their
prolific and growing numbers, are neither read by nor have
input from the classroom teacher. Yet, the teacher
continues to have the greatest interaction with the chil-
dren . Farr and Weintraub suggest that there appears to be
a caste system between the research and the practitioners
with a minimum of communication taking place between the
two. They further indicate that ”... practitioners view
researchers at best with amusement as dreamers chasing
butterflies, but usually they view them more cynically as
10
persons with little or no contribution to make in solving
the problems the teacher faces daily in the classroom.
Often researchers are viewed as nuisances, who, when they
do approach the teacher and the school
,
do so only to use
and manipulate the situation to their advantage while
ignoring the reality that is there.” (Editorial page)
A third and key significant dimension of this study
is that it provided an opportunity to study and examine the
perceived gap between the conclusions of current educational
research and the expressed perceptions of teachers. The
investigator sought data which would provide answers to the
questions raised earlier regarding the perceived gap
between the perceptions of classroom teachers and the con-
clusions of available research regarding the causes of the
high incidence of reading retardation among black students.
Finally, this dissertation provides data which can
be further explored to assess the impact of research on the
perceptions of teachers, to suggest some immediate
directions concerning the d i sseminat ion of educational
research and to re-examine teacher training programs.
Briefly, the significant aspects of this study lay
in the attempt to do the following:
1. Contribute to the growing body of knowledge concerning
the causes of the high incidence of reading failure
that occurs among black pupils.
11
2. Provide data about the stated perceptions of the
classroom teacher regarding the causes of the
high incidence of reading retardation that occurs
among black pupils.
3. Combine the professional efforts of the researcher
and the practitioner in seeking new insights into
the cause of the problem.
4. Suggest the level of effect recent research has had
on the perceptions of classroom teachers regarding
the causes of the high incidence of reading retard-
ation that occurs among black pupils. This data
may serve as an impetus for an examination of the
process used to disseminate professional
information
.
5. Present data that may suggest future directions for
pre-service and in-service teacher training.
Definition of Terms Used in the Study
Several terms are key to this study and are defined
here for the purpose of the study. This study accepts
Thurston's (1946) definition of attitude as the degree of
positive or negative affect associated with some
psychological object i.e.
,
a person, institution, idea, or
symbol (cited in Edwards, 1957).
In-school factors are defined as those factors over
which the school does have control and have been associated
w'ith school effectiveness. Factors such as class size,
teacher preparation and classroom organization are examples
of in-school factors as used in this study.
Out-of-school factors are defined in this study as
those factors over which the school has no
control, but
12
which have been associated by some researchers (Coleman,
1966) with school effectiveness. Factors such as median
family income, pupil ethnicity, pupil mobility are
examples of out-of-school factors used in this study.
Perception as used in this study is defined by
Staats (1964) as that to which the individual is responding
because he has previously paid attention to or has been
oriented toward certain stimuli.
Reading Retardation (reading disability) is the
difference between the reading expectancy level* (if it
is the higher of the two) and the score achieved on a
reading test. (Miller, 1971).
Limitations of the Study
This dissertation identifies and examines some of
the percpetions of a sample of elementary classroom
teachers regarding the causes of the high rate of reading
retardation occurring among black pupils. Rather than
inferring conclusions from observations of teachers class-
room behavior, as is often the case with research in this
area, teachers were asked to state their views via a
questionnaire which they were invited to complete.
*A criterion for determining reading disability
designed by Guy Bond and Miles Tinker. The reading
expect-
ancy (RE) formula is as follows; years in school
X I.Q. + 1.0 = RE ( Miller, 1971) p. 75.
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Consequently, validity of the generalizations made from
the data gathered are dependent upon the degree to which
the respondents expressed true perceptions rather than
those which they felt to be socially and educationally
acceptable
.
A second limitation of this study is the size and
location of the sample group. The participants in this
study were 136 classroom teachers in selected school
districts of New York State. This sample includes teachers
from both central city and suburban schools all of whom
teach in schools with a black population greater than 40
percent of the total school enrollment. Therefore, the
validity of the generalizations made from the data must
be viewed in terms of the degree to which the groups are
representative of similar groups throughout the educational
systems in the United States. The generalizations may not
hold for teachers in schools where black student population
is less than 40 percent, in rural areas or other dissimilar
situations
.
A third limitation relates to the first and concerns
the effectiveness of the instrument used in soliciting state
ments about the research topic.
Part of the data resulting from this study has been
categorized by this researcher. Thus, a fourth limitation
14
may be the validity of the generalizations made from the
categorized data.
Plan and Content of this Study
Chapter I gives background information deemed
applicable to the study "Perceptions of Classroom Teachers
Regarding the High Incidence of Reading Retardation Occur-
ring Among Black Pupils." Accordingly, Chapter I includes
the following: (1) Introduction; (2) Statement of the
Problem; (3) Purpose of the Study; (4) Significance of the
Study; (5) Definition of Terms; (6) Limitations of the
Study.
Chapter II contains a discussion of related
literature and conclusions drawn by this researcher . The
literature review centers around the following topics;
1. The causes of reading retardation among black
pupils
.
2. Teacher perception and student achievement.
3. Teaching black children to read.
Chapter III includes a description of the design
and statistical procedures used in this study. A discus-
sion of data regarding sample groups and the measuring
instruments are included.
Chapter IV presents an analysis, discussion and
summary of the findings of this study, and the
final
15
chapter (Chapter V) contains the conclusions, implications
and recommendations of the study and suggests areas for
further research.
CHAPTER II
REVIEW OF THE LITERATURE
A primary purpose of this study is to identify the
perceptions of classroom teachers regarding the causes of
the high incidence of reading failure found in populations
of black children.
Many causes have been suggested in current
literature. Suggested causes range from deficiency models
(Aliotti. 1970; Rist, 1970), to inequality of educational
opportunity (Cliff, 1966; Coleman, 1965). Therefore, one
area of literature deemed relevant to review in this study
is the causes of reading retardation among black pupils-.
Though the hierarchy of educational institutions
includes Boards of Education, administrators, supervisors
and other personnel, it is the classroom teacher who is
responsible for implementing the education program in the
classroom and who has the greatest interaction with the
children in the classroom. Teachers, as do all humans,
act upon their perceptions and are motivated in varying
ways and directions. Therefore, it seems appropriate to
discuss literature related to teacher perception and its
relationship to student academic achievement.
Currently, much literature is being generated
containing theories, models and suggestions concerning
ways of teaching black children to read. One of the
17
expected outcomes of this study is to identify to what
extent, if any, current perceptions of classroom teachers
match or are in consonance with research pertaining to
teaching black children to read. Therefore, one area of
the review of literature will be teaching black children
to read.
Im summary, the investigator will selectively
review literature in three areas related to the topic of
this study. The ^hree areas are as follow's;
\
1. Causes of reading retardation among black pupils.
2. Teacher perceptions and student achievement.
3. Teaching black children to read.
Causes of Reading Failure Among Black Children
Educators agree that there are numerous factors
associated with the inability to read effectively. However
there are some factors that have been specifically associ-
ated with the failure of black children to read efficiently
In 1963, Passow and Elliott proclaimed that the
"disadvantaged” are:
"A group characterized by (a) language inadequacies,
including limited vocabulary and syntactical
structure, inability to handle abstract symbols and
complex language forms to interpret and communicate;
(b) perceptual deficiencies, problems of visual
imagery and auditory discrimination and spatial
organization; (c) a mode of expression which is more
motorial and concrete than conceptual and idea-
symbol focused; (d) an orientation of life which
]8
seeks gratification in the here and now, rather
than in delaying it for future advantage; (e) a
low self-image, denigrating one's potential as a
person and learner; (f) too modest aspirations
and motivation to achieve academic goals and
processes; and (g) limited role behavior skills
and inadequate or inappropriate adult models.”
"As a group, they reveal inability to cope with
the group demands and expectations of the school
program and personnel; accumulative academic
. retardation and progressively deteriorating achieve-
ment pattern; and a high incidence of early school
withdrawal.” p. 23 (cited by Bryant, 1973)
Terms such as "disadvantaged,” "inner-city,”
"culturally deprived,” etc., are frequently used in the
literature as euphemisms for black, and views such as the
one stated above suggest that the "disadvantaged” child is
academically, intellectually and socially inadequate. The
implication is made that teaching these children is very
difficult if not imppssible. Indeed, some educators use
the relatively poor performance of many black children on
reading achievement tests as support for the position that
black children are inadequate. However, in a paper
presented for the National Institute of Education Test
Bias Conference in 1975, Green (1975) discusses two issues
about tests. He states that most achievement tests are
unfair and the use made of test results is unfair. Green
states that minority children are the underclass in
education. He indicates that the tests are culture-
specific and value-biased. Further, he states that black
children arc not equally represented in the normnig
sample.
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Yet, teachers seem to have complete faith in the validity
of tests (Buros 1965 cited in Green). Green indicates
that in 1973 the National Education Association censured
the testing industry for not responding to the need to
create culturally diversified tests.
Aliotti (1970) describes an experiment he conducted
which was designed to measure the ability of first grade
disadvantaged children to "read a picture." The subjects
included 94 white middle-class advantaged children and 96
black disadvantaged first-grade children. Each child was
requested to respond to a true-false question regarding
each of a series of pictures. Results indicated that the
black children were not able to interpret those pictures
as well as the white. children . Unfortunately, Aliotti
states that this study "pointed up the general perceptual
impairment found among disadvantaged groups." p.6.
Aliotti made this statement on the basis that some black
children were unable to satisfactorily respond to ques-
tions i.e., (1) Is the boy carrying a rabbit? (2) Is the
bird cage hitting the boy in the back? (3) Is the boy
carrying an elephant? (4) Is the girl carrying the bird
cage? and eight other similar questions. A finding of
"perceptual impairment" goes beyond the evidence presented
in this study. A possible explanation for the poor pei-
formance of the black children may be that the specific
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pictures and questions selected by Aliotti did not reflect
experiences which were within the background of the black
children in this study.
Sciara and Jantz (1976) conducted another study in
which generalizations were made that went beyond the data.
They reported the results of a study in which the reading
achievement of 773 black children from "father-present"
homes was compared to the reading achievement of 300 black
children from "father-absent" homes. The findings
indicated that the children from "father-present" homes had
a statistically significant higher mean achievement score
on the Metropolitan Achievement Tests. Unfortunately,-
Sciara and Jantz claim that the fathers’ presence have an
apparent effect on the reading achievement of black children.
However, no definite direct cause and effect relationship
was established.
Bryant (1973) states that such views as those
discussed above "become useful means of categorizing black
voungsters and convenient explanations for failure to teach
them to read", p. 24.
Weaver (1970) states "the deprivation theory . . .
and the programs for black ghetto children place the
blame
on the black children and their parents and thereby
free
the school systems, the communities and the society
from
sharing the responsibility", p. 54.
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Other researchers express concern about the
general school environment. In 1965, Coleman found that
minorities were more than one standard deviation below
national averages in reading achievement. Coleman's state-
ment was based on a massive national survey to determine the
educational opportunities of minority children in the United
States. The survey was mandated by the United States
Congress and financed by the Department of Health,
Education and Welfare. The report served as a basis for
massive appropriations of financial aid and program
restructuring. Coleman found, amother other inequalities,
that less money per capita was spent on the education of a
minority child. Further, he found the teachers of black
children were less academically prepared.
In 1976, the New York State Bureau of School
Programs Evaluation summarized the findings of three state-
wide research studies. According to the report, Which
School Factors Related to Learning ? (1976), the aim of the
summary was to identify those in-school factors that
related to reading achievement. Overall, it was found that
teacher characteristics, staff attitudes and specific
school practices had a positive relationship to academic
achievement. Findings indicate that attendance rate,
organization pattern, student mobility and teacher age
were not associated with reading achievement. Further,
/
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class size, experience of the teacher and physical site
differences did not seem to have a direct relationship to
school reading achievement. The factors that appeared to
have a positive relationship with reading failure were
(1) low expectation on the part of the teacher; (2)
teacher dislike of the children and their parents; (3)
limited cooperation between school reading personnel and
classroom teachers; (4) major emphasis on social control
of pupils; (5) minimum amount of silent reading. The
results of this summary clearly indicate that in-school
factors and especially the teacher, have a positive rela-
tionship to reading achievement or failure.
Rutter (1979) in his study of twelve non-selective
secondary schools in London, England, also found that in-
school factors have a positive relationship to student
achievement. Rutter calculated that London students spend
15, 000 Hours (the title of the study) in school. He found
that some schools in London consistently had students who
scored higher on National Achievement Exams than did
students in other schools. Yet, the student populations
were deraogr aphically similar. The students serviced by
these 12 selected schools included 25% minority immigrants.
Twenty-three percent (23%) had fathers who were unskilled
laborers and 51% lived in overcrow'ded homes. In short, the
population served by these twelve schools was urban, poor
and largely minority.
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The purpose of Rutter's study was to deterrdr.e
what school factors have an important impact on
children's development and high achievem.ent
.
Rutter and his associates concluded that "the
differences between schools in outcome were
sys temar ical 1 y related to their character-
istics as social institutions. Factors as
varied as the degree of academic emphasis,
teacher actions in lessons, the availability
of incentives and rewards, good conditions for
pupils, and the extent to which children were
able to take responsibility were all significantly
associated with outcome differences between
schools", (p. 17S). Further Rutter found that
''Children had better academic success in schools
where homework was regularly set and marked, and
where the teachers express expectations mat a
high proportion of the children would do well in
national examinations. It appears that both
general afcitudes and specific actions to
emphasize academic expectations can play a part
here. Children are liable to work better if
taught in an atmosphere of confidence that they
can and will succeed in the tasks they are set".
(p. 188)
Ivjuch of Rutter's findings described in the
preceding paragraph centered around what happens in the
classroom between the teacher and the pupil.
Burg (1975), in her discussion of affective teaching,
concludes that the relationship between the pupil and the
teacher has a major impact on the academjic achieiemient of
the pupil. Burg suggests that educators have become
involved in quantifiable factors and have neglected the
affective qualities of the classroom teacher. Burg sug-
gests that the quality of the teacher is a neglected
factor.
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Gwinn (1976) in a review of research on poor school
performance of black children discussed not only the
quality but the quantity of effective teaching in schools
populated by black pupils. Gwinn cites research that
describes the teacher in the typical black school as
devoting an inordinate amount of classroom time to matters
of discipline, disruption and organization details, thus
seriously reducing the amount of time allotted to subject
teaching. (p. 12). Of course, this would also apply to
reading instruction. Other causes of reading failure dis-
cussed by Gwinn include a possible negative self-concept
of black children and its relationship to reading. Gwinn
states that reading is the most crucial area in school
performance. Failure to achieve reading competence further
reduces the child's self-concept and exacerbates the
inability to achieve adequate levels of reading. Much of
the research regarding the black child and reading failure
centered a,round such notions as the black child being a
"deficient model" (Passow and Elliot; Aliotti) and
culturally deprived (Sciara and Jantz). However, recent
research related to the causes of reading failure among
black pupils appears to de-emphasize the "culturally
deficient" child and to suggest that schools in general
and classroom teachers in particular must share some of
the responsibility.
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Teacher Perception and Student Achievement
Today many educators agree that a major variable
in education is the classroom teacher. Recent research-
ers have examined the attitudes, expectancies and
perceptions of classroom teachers and their relationship
to student achievement in general and specifically as
they relate to reading achievement
.
Rosenthal and Jacobson ( 1968 ) conducted a
longitudinal study designed to examine the effect of
teacher expectancies upon student achievement. Teachers
in each of 18 classes (grades 1-6) were told that certain
children would bloom. The teachers were told that these
bloomers w'ere identified as such on the basis of scores
achieved on a special I.Q. test. Twenty percent of the
children were identified as bloomers. All the children
were re-tested at the end of six months, one year and two
years. Results indicated that those children originally
identified as bloomers did increase their scores in
reading. In fact, minority (Mexican) "bloomers” made the
greatest gains . The authors suggest this occurred because
the initial expectations of the teacher for Mexican
children may have been lower. The increased teacher
expectancy was reflected in other ways. The bloomers
received higher grades on their report cards in reading,
social adjustment and personal adjustment. It appears
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that once the child was identified as a "bloomer" he was
perceived very differently by his classroom teacher. The
researchers were not able to clearly identify how
teachers changed the academic achievement but suggest it
was a combination of encouragement, positive non-verbal com-
munication and more individual teacher-student time.
Miller and Hering (1975) conducted an experiment
designed to find which reading group teachers prefer to
teach. Twenty-six first grade teachers were asked to submit
the names of each child in each reading group. Several
months later each teacher was asked to list the children in
order of preference for teaching them. Miller and Hering
found that all of the children in the top reading group
v/ere listed at the top of the "order of preference" list.
In other words, the children that needed the teacher the
most were liked the least.
Jacobs and Derevensky (1976) suggest that the value
systems for people of every social strata tend to be based
on personal experiences. It is suggested that teachers'
values, attitudes and perceptions are the product of the
teacher's social class. Teachers respond to children who
approximate the values of the teacher. Lartie (1975) in
his sociological study of the teacher found that most
teachers in his study represented the first generation of
their family economically classified as middle class.
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Jacobs and Derevensky conducted a study designed to
identify teachers' perceptions of the environments in
which their pupils live. Teachers were asked to respond
to a questionnaire about the environment of their pupils.
The children were asked to respond to a questionnaire that
evaluated their own environment. The study involved 78
urban and 78 suburban children. Findings indicated that
suburban teachers perceived a much more pleasant environ-
ment than their pupils actually lived in and the urban
teachers perceived a more depressed, gloomy, unclean
environment than the urban children had.
The research by Miller and Bering (1975), Jacobs
and Derevensky (1976) and Lo.rtie (1975) shows that some
urban poor readers are instructed by teachers who have
inaccurate perceptions of their environments and further-
more do not like to teach them. Dykstra, Neilson and
Brown (1977) "argued that the teacher's view influences
the child's learning behavior." (p. 40) In their review
of the literature they concluded that children are
afforded different treatment based on the perceptions of
the classroom teacher.
Washington (1977) conducted an experiment designed
to iden t ify the perceptions of white pre-teachers regarding
the inner city schools. His assumption was that teachers
who have negative attitudes toward inner-city schools will
have low expectations for the pupils and will adversely
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affect the academic .achievement and self-concept of these
pupils. Two hundred and fifty pre-teachers were involved.
The pre-teachers were given an attitude test regarding
inner-city schools. Then they were exposed to educational
experiences in an inner-city school and finally retested.
Initially, most pre-teachers had very negative feelings
about inner-city schools and college course work pertain-
ing to inner-city schools. At the conclusion of the
experiment, many of the students had altered their views
of urban schools. The students expressed more positive
views toward inner-city children and schools. Washington
believes his experiment has implications for pre-service
teacher training and hiring procedures of inner-city
schools. Based on Washington's study, perhaps an examina-
tion of hiring practices is in order. The results of
the post-test regarding attitudes toward inner-city schools
indicate that it is possible to change attitudes of pre-
teachers .
Williams, Whitehead and Miller (1972) conducted an
experiment designed to find out if non-standard and
ethnically stereotyped speech patterns affected teachers'
perceptions and expectations concerning the academic
performance of students. The results of the study
indicated
that those students whose speech was judged to be non-
standard were not expected to perform as well
academically
as students whose speech was judged to be standard.
The above study explains how teachers' expecta-
tions and perceptions can be affected by non-academic
criteria, while a study done by Crowl and MacGinite
(1974) indicates that teacher perceptions can affect how
teachers evaluate student performance. Crowl and
MacGinite (1974) "designed a study to find out if students'
actual (not expected) performance is judged differently by
teachers as a function of students' speech characteristics."
p. 304. Sixty-four white teachers were provided with a
set of questions, then asked to listen to identically
worded prepared responses spoken by selected black non-
standard English speakers and white 9th grade students.
The results indicated the teachers' evaluations of students'
oral answers were influenced by speech characteristics of
the students. Answers spoken by white students received
significantly higher ratings than those identical answers
spoken by black students.
A study done by Granger, Mathews, Quay, and Verner
in 1977 supports the findings of Crowl and MacGinite as
described above. Fifty-six teachers (9 black and 47 white)
were asked to evaluate the quality of the descriptions of
pictures given by 12 third grade children. The descriptions
were taped. The sample children included 3 lower socio-
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economic status (SES) children, 3 middle SES black
children, 3 lower SES white children and 3 middle SES
white children. The children were asked to describe
selected illustrations. The descriptions the teachers
were asked to evaluate were controlled for adequacy of
task performance and were judged by the investigators to
be equivalent
.
Granger et al sought to examine the effects the
different speech patterns of the children would have on the
teachers ' evaluations . Results indicated that class and
race bias was a strong factor in the evaluations given by
the teachers and that the teachers were not objective.
Black and white middle SES speakers were rated higher than
both black and white lower SES speakers. However, black
SES speakers w'ere rated significantly lower than white SES
speakers. Black lower SES speakers were rated lower than
white SES speakers.
Rist (1970) conducted a study and found that
teachers in the sample subjectively interpreted attributes
and characteristics that were related to social class and
made assumptions concerning the potential rate of learning
of children. As a result, different treatment was
accorded each group within the classroom. Children per-
ceived to be fast learners received more time, attention
and reward-directed behavior, while students perceived
to
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be slow learners received less of each.
Politzer and Hoover (1976) conducted a study
designed to measure attitudes of teachers toward speech
varieties used by speakers of black English and to
determine whether there is any evidence that those
attitudes are linked to pupil classroom performance in
reading. Also investigated was whether exposure to
information about and experience with varieties of black
English would cause a change in the attitude of the
teacher. Thirty-seven teachers were asked to react to the
taped voices of four speakers speaking varieties of black
English. The varieties included standard black English
(similar to standard English) and vernacular black English
(characterized by traditional black English phonology and
grammar). Teachers were asked to evaluate each speaker
regarding probability of academic success, amount of
education, and acceptability. The voices that used
vernacular black English received much lower scores in all
categories. The teachers perceived the speakers of black
English to be less capable than the other speakers. The
negative attitude toward black English was globalized and
negatively affected the listener’s perception of other
aspects of the speaker. As shown by the work of Politzer
and Hoover, it may not be easy to alter this negative
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perception. Politzer and Hoover conducted workshops for
the teachers on the topic of "Black English". The work-
shops were designed to change the attitude of the
teachers. At the conclusion of the workshops there
appeared to be no significant change in attitude regarding
black English. Ethnicity of the teacher had no bearing on
their expressed attitude toward language.
On the basis of the research data it is clear that
teachers' perceptions and attitudes do make a difference.
The attitude, motivation, perceptions and expectations of
the classroom teacher can affect the teacher-pupil rela-
tionships, distribution of teacher time, evaluation of
students and subsequent effectiveness of the reading
program
.
Teaching Black Children to Read
Much of the current research dealing with teaching
black children to read centers on language differences.
Vi'olfram (1970) has described some features of a dialect
which is frequently used by some black speakers of English.*
Some educators and linguists are examining the possibility
*See Appendix for a partial list of differences as
edited by Horvath (1970).
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of a relationship between these language differences
exhibited by speakers of non-standard dialects and read-
ing failure. This issue has generated research studies,
theories and a wide range of suggested approaches.
Shuy (1976) has suggested five possible ways of
teaching black children to read.
"(1) Teach black children to speak standard
English prior to reading instruction.
(2) Teach teachers about black vernacular in
order for teachers to understand it and not
denigrate it
.
(3) Begin reading instruction in black English.
(4) Utilize reading materials that avoid the
areas of differences between standard
English and black English.
(5) Utilize the Language Experience Approach
for beginning reading instruction.’*
Other researchers have examined these ways. The
following pages include a review of literature pertaining
to each of the five positions.
The DISTAR (Direct Instruction Systems for
Teaching Arithmetic and Reading), an example of a program
which incorporates the first way indicated by Shuy, was
developed by Bereiter, C. and Engelmann, S., and has been
referred to as the Bereiter Engelmann Approach. This
program w'as designed to develop language skills in
disadvantaged black children. The program is based on the
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assumption that "culturally-disadvantaged pre-school
children are generally non-verbal and non-committal
. .
.
"
and "disadvani='aged black children are faced with a serious
learning deficit which must be corrected before they enter
the competition of middle-class white oriented school
situation." (Aukerman, 1971, p. 451). Apparently,
Bereiter and Engelmann assume that differences denote
deficiency. Research by linguists strongly negates this
position, and has found that (1) all grammars contain
phonological and syntactic rules of a similar kind; (2)
there are no primitive languages--all languages are
equally complex and equally capable of expressing any idea
in the universe. (Fromkin and Rodman, 1974, p. 226).
Further, it is clearly ridiculous to spend the primary
years attempting to eradicate and change a child's language
patterns
.
Furthermore, Simons (1974) conducted a study
designed to find out if phonological differences between
Black Dialect and Standard English made a difference in the
reading ability of 76 black second, third or fourth grade
children. It was determined that a large portion of the
children were speakers of black dialect. Simon found no
support for believing that on the phonological level, the
closer the match between the black dialect speaking
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child’s language and the language of the reading material,
the easier it would be to read. Simon suggested that the
reader superimposes his own phonological system on
Standard English spelling.
According to Weber (1973) when a child super-
imposes his own phonological system on Standard English
spelling, teachers may think the reader has made an ’’error”.
Weber describes a study of oral reading ’’errors” by black
children who speak non-standard English. Some of these
’’errors” were identified by Weber as being based on speech
patterns. Weber stated that these same ’’errors” could be
attributed erroneously by teachers to lack of comprehen-
sion. Discrimination between these two types of ’’errors”
maj? be confusing to the classroom teacher and may result
in inaccurate assessments of reading ability.
Labov (1970) supports the second position indicated
by Shuy. Labov states that teachers must learn to make
basic distinctions between differences in pronunciation
and mistakes in oral reading and to accept the child’s
speech. He suggests information on dialect patterns of
black children should be helpful, even though the exper-
iment of Politzer and Hoover (1976) described earlier in
this chapter suggests that changing attitudes regarding
speech patterns may be difficult.
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Baratz (1969), Lamb (1976), Goodman (1976), and
Hockman (1973) examined the third position which is to
begin reading instruction in Black English.
Baratz (1969) has suggested that teachers use
reading texts written in non-standard English. Baratz’s
suggestion is an attempt to preclude a mismatch between
the dialect of the reader and the dialect encoded in print
.
This suggestion was based on the results of a study
involving 481 black first and second grade children. A
sentence repetition test was administered to each child
and on the basis of their performance, each child was class-
ified as Monodialectal
,
Negro Non-Standard English (NNE) or
Standard English (SE) and Bidialect ical . Subsequently,
each child was administered several reading tests. A
comparison reading comprehension of the monodialect ical
NNE children in relationship to the SE and bidialectcal
children revealed a sign if ican t difference in f avor of the
SE group. The data resulting from this study by Baratz
seems to suggest that speakers of a non-standard dialect
are not learning to read with traditional materials as
well as those children who use standard English ^hen
speaking. However, the Baratz study failed to establish
a definite cause and effect relationship. Baratz 's report
about her study did not include other related factors
(i.e., socio-economic level or educational conditions)
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that may have had an impact on the results of the study.
In any event, the use of non-standard English written in
texts for children has not been well received by some
educators and many parents in the black community. The
objection is based on the notion that the acquisition of
standard English is a prerequisite for upward mobility.
In addition, one book could not possibly reflect the
diversity of English language patterns spoken in any region
or by any ethnic group. (Lamb, 1976).
Goodman (1976) states that ’’meaning is embedded
not in individual words but in the whole context”. (p. 2)
Goodman believes that if children obtain meaning from t-he
printed page then the dialect used during oral reading is
relatively unimportant. Further, he states that it is
possible to read and understand standard orthography
although orally using a non-standard dialect. There have
been various studies whose findings support this point of
view. Hockman (1973) administered the California Reading
Test to 300 black and white third, fourth and fifty grade
children. Tw'o forms of the California Reading Test were
administered. One form was written in black dialect and
the other form was written in standard orthography. The
children were randomly assigned to either test form. The
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results indicated no' significant differences in scores
on either test for black or white children. The findings
of both Goodman and Hockman suggest that standard orthography
does not interfere with comprehension.
Shuy ’ s fifth suggestion has been supported by some
educators who have suggested the Language Experience
Approach. The LEA uses the language and experiences of the
children when creating materials for reading instruction.
Children dictate and teachers encode. (Aukerman, 1971).
Research studies (Harris and Morrison, 1969) have sug-
gested that the Language Experience Approach is not any
less effective than basal reader or a skills-centered
approach to reading. Margaret Bacon (1976) in her study
of approaches to teaching reading reports:
The Language Experience Approach (LEA) uses
children's own words as the material for reading
instruction. The method involves having stu-
dents either individually or in large or small
groups dictate stories to the teacher or an aide,
which are recorded verbatim. Thus the child is
proceeding from the known—oral language--to the
unknown— the graphic representation of that
language. Their printed words, placed on charts,
or individual paper, or bound in self-made books,
act as the children's own personal reader. (S)he
can illustrate it, choose words from it to be
placed in an individual sight vocabulary word
bank, share it with classmates, take it home.
Lamb (1976) suggests that research has not provided
us with empirical evidence concerning the superiority of
any specific approach to teaching minority children how to
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read. She suggests that the most fruitful possibility at
this time is to change the attitudes and increase the
understanding and knowledge of the classroom teacher.
"So long as the schools treat learners as poor users of
standard American English rather than as speakers of other
systematic dialects, schools will be unable to deal
adequately with the language learning of all children. The
child may be forced to regard rejection of his language as
a rejection of himself". (Smith, Goodman, Meredith, 1970,
p. 49).
Other aspects of teaching black children to read
have been explored by researchers, i.e. Blair (1976),
Riles (1976), Bloom, Robert (1976), who support the notion
that the remedy lies "not in pedagogical skills but in the
affective realm i.e. the attitude, values and personality
of the teacher". (Bloom, p. 163). Riles states "We must
exhibit an attitude toward reading that evokes a positive
response from the child we teach." (Riles, p. 3). Findings
of research by Blair support this. Blair asked 37 reading
consultants to rate the efforts of their teachers. Each
consultant was given criteria by which to judge effort.
He found that teachers who were identified as exerting the
greatest amount of personal effort in reading instruction
produce higher reading achievement scores in their classes
than do teachers who exert a lesser amount of effort
.
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Commitment on the part of the teacher appeared to have
the greatest impact on the achievement
. Perhaps greater
commitment on the part of the teacher has some impact on
the child's feelings about himself.
Rappaport and Rappaport (1975) conducted another
type of experiment designed to increase the reading
achievement score of 45 inner-city black children enrolled
in a compensatory program. These investigators manipulated
the expectation of the children . There were three
treatments
;
(1) The child's expectation was increased.
(2) The teacher's expectation was increased.
(3) Treatment 1 and Treatment 2 were combined.
Reading achievement scores were the criteria for success.
Rappaport and Rappaport found improvements in all three
treatment groups. Treatment tf\ was as effective as
treatment n^3. A control group of 45 showed minimal improve-
ment. Perhaps further study on positive pupil expectancy
would be of value.
Other researchers discuss the need for reading
materials that reflect our culturally pluralistic society.
Olsen (1976) reports on some of the current literature that
is concerned with multi-cultural education. Based on
the
outcome of research which establishes a positive
relation
ship between self-concept and reading achievement,
Olsen
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suggests that appropriate multi-ethnic children’s liter-
ature is an important vehicle for enhancing self-concept
and reading achievement
.
Barchas (1976) conducted a research study
designed to identify the reading preferences of "Anglo,
Negro, American Indian and Mexican-Amer ican children".
(p. 8). Findings indicated the minority group children
(N=219) expressed a high degree of interest in titles and
topics relating to their own ethnic group and environment.
They expressed a low degree of interest in titles related
to other minority groups. Although this study is somewhat
limited because the choices of titles the children were
given were all of a multi-ethnic nature, it does suggest
that minority children may be more motivated to read
literature about minority life and about characters with
whom they may identify.
However, some researches have indicated concern
with multi-ethnic books. Baronberg (1971) surveyed 56
fiction picture books involving black people and found
(1) almost half of these 56 books portray black people only
... it is certain that to label them "integrated" or
"multi-ethnic" as they are commonly called, is inaccurate
and misleading; (2) of the books which show both black
and white people, the illustrations in at least half of
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them make skin color indeterminable; (3) with one or two
exceptions, no book mentions race.
. .
.
” (p. 2.
Agree (1976) in her dissertation study which
involved trade books published for children between 1950
and 1970, "concluded that most of the books in the sample
(each contained at least one black character) would fail
to enlighten either the black or white child as to causes
and backgrounds of the racial situation in the United
States. Earlier derogatory stereotypes of the black
American appear to have been replaced by middle class
black characters lacking in significant ethnic authenticity.
The books also failed to depict the variety of personal and
socio-economic life styles of black Americans." (p. 6).
Graham (1976) analyzed the representation of black
women in eight commonly used children's encyclopedias and
concluded that black women are both under-represented and
unillustrated. Only a few non-controversial black women
are included, i.e. Mary McLeod Bethuen and Leontyne Price.
Research indicates that testing, self-concept and
reading materials are related to reading achievement of
the black child.
Conclusion
Based on the studies reviewed, certain general
conclusions can be made concerning teacher perceptions
and
43
reading achievement of black children;
1. Black children continue to have among them
a relatively higher incidence of reading
retardation than do other children.
2. Though many factors are attributed to be the
cause of this failure, current research
supports the notion that many of these factors
are in-school and are, therefore, under the
control of the school.
3. The classroom teacher is a major variable in
the success or failure of the reading program.
4. There is a definite relationship between the
perceptions, attitudes and expectations of the
classroom teacher and the academic achievement
of the student.
%
5. Teacher perceptions can be altered. These
altered teacher perceptions may generate
classroom teacher behavior that, in turn, •
increases the reading achievement of the
child
.
6. Teachers may have inaccurate and negative
perceptions of the economic, social, cultural
and intellectual environment of the child.
7. Language differences found among some black
speakers have generated a prolific amount of
research and several positions regarding the
relationship between these language differ-
ences and the acquisition of reading skills,
8. Reading should be viewed as a meaning-
centered activity and the focus placed on
spoken language differences exhibited by the
reader should be minimized.
9. Multi-ethnic reading material (including tests)
is an important vehicle for enhancing the
child's self-concept and reading achievement.
CHAPTER I I I
METHODS AND PROCEDURES
The purpose of this chapter is to describe the
research population, measuring instrument and procedures
used in the collection and treatment of the data.
Research Population
Elementary classroom teachers in four suburban
and one urban district in New York State were requested
to respond to an anonymous questionnaire. The pupil
population of each selected district was greater than
40 percent black. According to data resulting from the
annual New York State reading and mathematics test, pupils
in each of the selected districts had a high rate of
reading retardation. (Bureau of Reading, State Education
Department, 1977).
A total of 400 questionnaires were distributed in
the schools and 139 elementary teachers responded. Three
returned questionnaires were not usable.
Table 2 represents a summary of the demographic
data given by the 136 respondents in Part III of the
survey questionnaire. The data indicates that fifty-two
(38%) of the teachers were teachers of primary grades
(K-3), and that twenty-four (17%) were cluster teachers,
reading teachers and/or teachers of special classes. More
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half of the respondents (59.6%) were employed in urban
schools and one hundred and five of the respondents were
female (77.2%). Fifty-three (46%) of the respondents
were over 40 years of age and more than half of the
respondents (58%) have taught more than ten years.
Eighty-three (61%) of the respondents were white.
One hundred and fourteen (83%) of the respondents had
Masters' degrees and one hundred and twelve (82.4%) of
the teachers had one or more graduate course in the
teaching of reading.
The respondents represented a cross section of
the teaching population.
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TABLE 2
SUMMARY OF DEMOGRAPHIC INFORMATION ON RESPONDENTS
SUBGROUPS FREQUENCY PERCENT
1. Level of Instruction
Earlj^ Elementary (k-3) 52 38.2
Intermediate 60 44.1
Other (Reading Teacher 24 17.6
2 .
etc
. )
Location of School
Urban 81 59.6
Suburban 55 40.4
3. Sex
Male 31 22.8
Female 105 77.2
4 . Age
Over 40 72 53.3
Under 40 63 46.7
5. Years of Experience
Under 10 years 56 41.2
Over 10 years 80 58.8
6. Ethnicity
White 83 61.0
Non-White 53 39.0
7 . Formal Education
Bachelor (only) 22 16.2
Masters and Masters plus 114 83.8
8. Reading Education
No Graduate Reading 24 17.6
Courses
One or more Graduate 112 82.4
Reading Courses
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Questionnaire
The thirty-five item anonymous questionnaire
Perceptions of Elementary Classroom Teachers Regarding
the Causes of the High Incidence of Reading Retardation
Occurring among Black Pupils which was used to gather
data relevant to this study was developed by the
investigator
.
Data Source for Questionnaire
Data sources for the questionnaire used in this
study were the combined professional and educational
experiences of this investigator and include the following
Twelve years of teaching in urban elementary
schools populated with minority children.
Nine years as supervisor of student teachers
who are enrolled in a teacher education program
designed to prepare teachers of urban and
minority children.
Completion of a post graduate degree in education
with a major in reading education.
Nine years as a faculty member in a teacher
training program responsible for teaching reading
methods and multicultural education courses.
An extensive survey of professional literature as
deemed pertinent for this study (i.e. Edwards
(1957), Tuckman (1972) ), and the professional
responsibilities described above.
Consultation with professional associates
regarding the clarity, content, purpose and
organization of the questionnaire.
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Consultation with selected participants in the
pilot study regarding the clarity and validity
of the items contained in the questionnaire.
Development of the Questionnaire
Part I contains 24 statements reflecting selected
in-school and out-of-school factors that have been
associated with the high incidence of reading retardation
occurring among black students. Selected out-of-school
factors included parents’ interest, home environment,
speech patterns and other factors not under the control of
schools. Selected in-school factors included teacher
expectancy, testing, textbook bias and other factors over
which schools may have some control. The statements were
incorporated w’ith an intensity scale based on the Likert
model as described by Tuchman (1972) and were either
positively directed (strongly agree was the desired
response) or negatively directed (strongly disagree was
the desired response). Statements were directed to either
end of the response scale to avoid response bias.
Responses were assigned values in such a way as to enable
the investigator to classify each respondent on the basis
of his mean score on Part I
.
Part II was composed of two open-ended questions
w’hich requested the respondents to state what, in their
view, is the majo r cause(s) and the major; cure(s) of the
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of the high incidence of reading retardation occurring
among black pupils. The investigator sought to provide
the participants with an opportunity to express views
regarding factors that may or may not have been reflected
in Part I of the questionnaire.
Part III of the questionnaire sought demographic
information deemed pertinent to this study.
The survey instrument used in this study is reproduced
below
.
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The Questionnaire*
PERCEPTIONS OF ELEMENTARY CLASSROOM TEACHERS REGARDING
THE CAUSES OF THE HIGH INCIDENCE OF READING RETARDATION
OCCURRING AMaNX} BLACK PUPILS
Part I
Please read each statement carefully. Then circle the answer
that best indicates how well the statement describes your perception
Please feel free to express yourself honestly as all answers are of
equal itiportance.
>V CD O
O CD
bc H H cE be
C re
be
re
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CO CO
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CO Q Q :=)
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1.
Failure to begin reading instruction in 1 2 3 4 5
the language of the child can be one cause
of reading retardation.
2.
The classroon teacher is not the most 1 2345
inportant variable in the success or
failure of the reading program.
3. The process used for the distribution of 1 2 3 4 5
econcmic resources to the schools in the
United States inpacts negatively upon
the reading achieven)ent of non-white
children
.
4. One cause of the high incidence of reading 1 2 3 4 5
failure occurring among black pupils is
the exclusive use of non-standard speech
patterns by some black children.
*See /^pendix B for reproduction of cover letter.
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5. The exclusion of the environment and 1
e?qDeriences of the child from the con-
tents of published and/or teacher
prepared classroom reading materials
may be a cause of the high incidence
of reading retardation wiiich occurs
among black pupils.
6. The schools are largely responsible for 1
the high incidence of reading retarda-
tion occurring among black pupils.
7. Failure to get correct meaning frcan 1
print can be caused by dialect
differences exhibited by pupils during
oral reading.
8. The ccmnunity of most black children does 1
not serve as a deterrent to the develop-
ment of adequate reading skills.
9. The performances of children who read 1
poorly in the primary grades cannot be
reversed in upper grades.
10. The economic level of the parent has a 1
major irrpact on the reading achievement
of the non-wiiite child.
11. The high incidence of reading retarda- 1
tion occurring among black pupils can be
attributed to the frequency vith which
learning disability occurs among black
pupils
.
12. In-service training of teachers is not a 1
useful approach to reducing the high
incidence of reading retardation
occurring among black pupils.
2 3 4 5
2 3 4 5
2 3 4 5
2 3 4 5
2 3 4 5
2 3 4 5
2 3 4 5
Strongly
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13.
The type of parenting most non-white 1
children receive is not a deterrent to
the development of adequate reading
skills.
14.
Scores achieved by black children on 1
standardized tests should be considered
accurate measure of their reading
achievement
.
15.
The level of interest and motivation of 1
black children regarding learning to
read is at least equal to that of other
children.
16.
In general, factors not under the 1
control of the school have a greater
effect on reading achievement than
do schools.
17.
The amount of interest shovn by black 1
parents in the reading progress of their
children does not cxDntribute to the high
incidence of reading retardation
occurring among black pupils.
18. Racial onissions and biases of some text 1
book contents contribute to the high
incidence of reading retardation which
occurs among black pupils.
19. In general, black children should be 1
exiDected to acquire reading skills at
the same rate and to the same level of
competence as other children.
20. Tlie reading achievement of the non- 1
white child cannot be increased by the
use of selected multi-ethnic reading
material in the classroon.
§
2 3 4 5
2 3 4 5
2 3 4 5
2 3 4 5
2 3 4 5
2 3 4 5
2 3 4 5
O 3 4 5
Strongly
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21.
The experiential background of most
black children does not serve as a
deterrent to the normal development
of reading skills.
22.
The aptitude for learning is not dis- 1234
tributed equally between white and
non-white children.
23.
One cause of the high incidence of 1234
reading failure occurring among black
pupils is inappropriate teacher
training
.
24.
Teachers should build the self-concept 1234
of the child in order to enliance the
effectiveness of the reading program.
Part II
Please respond briefly to the follomng questions:
25.
Wi3.t do you think is the major cause of the high incidence of
reading retardation occurring among black pupils?
26.
Do you think this pattern can be reversed? If so, how?
If not, ^vhy not?
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Part III
Please circle the appropriate conpletion to each staternent.
27. The grade level I am currently teaching is
a. kindergarten c. intermediate (4-6)
b. primary (1-3 d. other
28. The school v^ere I am currently teaching is located in an
a. urban area b. suburban area
29. My sex is
a. male
30. My age is
a
. under 30
b. 30-39
b. femle
c.
d.
40-^9
50+
31.
I have served as a classroom teacher
a. less than 1 year c. between 5-10 years
b. between 1-5 years d. more than 10 years
e . Asian American
f
. other
32. My ethnic/racial background is
a. white c. Hispanic
b. black d. Native American
(American Indian)
33. The extent of my formal education is (circle one)
a . bachelor degree d . master ’ s degree+
b. bachelor degree+ e. doctoral degree
c . master ’ s degree
34. The extent of my formal training in teaching reading is
a. none d. one graduate course
b. one undergraduate course e. tv'o or more graduate courses
c. two or more undergraduate f. master's degree in reading
courses
35. Additional comnents (optional). Ccmnents regarding any specific
itens on this questionnaire or the topic will be very w^elcome.
CJB/hpc
3/30/79
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Procedures
This section includes a description of the pilot
study, the test for reliability of the survey instrument,
the distribution and collection of the questionnaire and
the development of Table 3, Investigations Regarding
Causes of Reading Retardation: July 1, 1970-June 30, 1978.
Pilot Study
A preliminary anonymous questionnaire was mailed
to twenty elementary classroom teachers known to the
investigator. Ten respondents were contacted and invited
to comment about the questionnaire. Respondents indicated
that the instrument was clear, relevant and appropriate.
Test for Reliability
The data resulting from the pilot study were used
to establish the reliability and internal consistency of
the instrument.
The researcher elected to divide the responses to
the 24 items in Part I into two halves by selecting alter-
nate groups of three item responses for each half. Item
.u,.., 1 o '5 7 R q 13 14 15 19. 20, 21 wereresponse ^'s 1, 2, 3, /, o, , xvj, ,
placed in one half and the remaining item responses were
place in the other half. This procedure was used to
effect
an equal distribution of items pertaining to
in-school and
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out-of-school factors as well as an equal distribution
of items having a positive or negative direction.
The score obtained on one half by each respondent
was correlated with the score obtained on the other half.
The Pearson product-moment correlation was used to
estimate a split-half reliability. This estimate was
entered into the Spearman-Brown formula. Whole test
reliability was estimated to be .82 (r=.82).
Distribution and Collection of Questionnaire
In response to written requests (appendix C) by
this investigator, permission to distribute survey
questionnaire Perc eptions of Classroom Teachers Regarding
the Causes of the High Incidence of Reading Retardation
Occurring Among Black Pupils was granted by superintendents
in the participating districts. Key persons in individual
schools were contacted, informed of the study and
subsequently 400 pre-stamped questionnaires were placed in
the mailboxes of the teachers. In two weeks, a follow-up
letter was sent to the teachers requesting the return of
the questionnaires. In addition, selected teachers in
several schools were contacted by this investigator and
requested to encourage their colleagues to complete and
return the questionnaires. 139 teachers did respond.
However, three questionnaires were not usable.
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The construction of:
Table 3: Categories and Frequencies of Causes of Reading
Retardation Investigated Between July 1, 1970 and
June 30, 1978.
The investigator surveyed in their entirety seven
issues of the Reading Research Quarterly *. The Inter-
national Reading Association, the major professional
association of persons interested in any aspect of reading,
publishes in the Reading Research Quarterly an annual
summary of investigations relating to reading. Categories
of causes were developed by this researcher subsequent to
an examination of several summary issues. Finally, causes
studied by the researchers were categorized using the
following guidelines. (See Appendix E for citations of
selected samples).
Some investigations included more than one cause
and each cause was placed in an appropriate
category on Table 3 by this investigator
.
Only those reviews of literature that contained
a summary, new insights or suggestions regarding
causes were included.
Causes explored in investigations designed to
identify differences between good and poor readers
were included.
Causes explored in investigations that pertained
solely to an atypical population were not included.
*A list of the seven issues of the Rgajing Research
Quarterly reviewed for data used in Table III is containe
in Appendix D.
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The purpose of Table 3 was to categorize and
quantify the causes of reading retardation currently
being examined by researchers and subsequently, to
compare this data with the data resulting from an examina-
tion of the responses to Part II (open-ended questions) of
the questionnaire. See Table 3 on page 60.
Treatment of the Data
Data for this study was obtained from a three part
anonymous questionnaire containing 35 items. Appropriate
data was sought to answer the following major research
question
:
What are the current perceptions of classroom
teachers regarding the causes of the high rate
of reading retardation occurring among black
pupils?
In addition, information was sought to answer the
following three subsidiary questions:
Do more teachers perceive these causes to be
attributable to in-school or out-of -school
factors?
Do the expressed perceptions of teachers regarding
the major causes of the high incidence of reading
retardation among black pupils differ in kind and
frequency from the causes of reading retardation
explored with the greatest frequency by current
researchers?
Do teachers' perceptions vary in relationship to
their a.g6
,
sex, educational background, ethnicity,
experience, grade level or urban/suburban school
location?
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The data was statistically treated at the computer center
of the University of Massachusetts. The computer program
Statistical Package for the Social Sciences; Nie, Hull,
Jenkins, Steinbrenner and Bent, 1970 (SPSS) was used.
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TABLE 3
Investigations Regarding
CAUSES OF READING RETARDATION
July 1, 1970 - June 30, 1978
Causes
70/ 71/ 72/ 73/ 74/ 75/ 76/ 77/
71 72 73 74 75 76 77 78 Total
Auditory Perception 4 1 8 3 5 4 3 2 30
Ethnic/Cultural
Differences 2 1 3 4 1 1 2 2 16
Inattention 1 1 0 0 2 1 3 0 8
Intelligence
Cognitive Factors 0 1 2 2 5 3 10 0 23
Linguist ic/ Language 3 1 7 4 3 6 10 10 44
Medical 4 1 4 5 4 9 13 5 45
Comprehension 0 2 1 1 1 1 2 5 13
Psychological 1 3 1 2 2 9 2 2 22.
Reading Material
Content Analysis 1 0 3 0 1 3 1 2 11
Social /Environment 2 3 1 6 9 6 6 5 38
Teacher Competence
Teacher Methods 3 2 1 2 1 14 9 4 36
Visual 6 6 9 10 9 10 18 5 73
Word Recognition
Spelling Patterns; 0 0 0 2 1 3 6 3 15
Data Source: Reading Research QuarterIz
International Reading Association
July 1, 1970 through June 30, 1978
Annual Summaries
61
On Part I of the questionnaire, respondents were
asked to select from five options (strongly disagree to
strongly agree) the one which reflected their own view
regarding each of the 24 statements. The responses to
statements 1, 3, 5, 6, 8, 13, 15, 17, 18, 19, 21 were
valued as follows: strongly disagree-1, disagree-2
,
unsure-3, agree-4
,
strongly agree-5. The responses of the
remaining statements were valued in the reverse (i .e
.
strongly disagree-5). A frequency distribution of the
responses to each item as well as one for the total mean
scores obtained on Part I are given in Chapter IV of this
study
.
Respondents who obtained mean scores on Part I that
ranged from 1.0 to 2.90 were classified as having expressed
support for the notion that out-of-school factors are the
major causes of the high incidence of reading retardation
which occurs among some black students. Respondents who
obtained scores between 2.91 and 3.09 were classified as
unsure or ambivalent. Respondents who obtained mean scores
on Part I that were above 3.1 were classified as having
expressed support for the notion that in-school factors
were the major cause of the problem.
Data from Part I (items 1-24) were cross tabulated
with demographic data of various sub-groups within the
research population. A chi-square analysis was used to
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test differences in distribution. The investigator
accepted .05 (pc. 05) as the level of confidence. An
analysis of variance was used to examine the total mean
scores of various sub-groups within the total research
population. The F ratio was used to identify any
significant difference between sub-groups. The level of
confidence accepted by this investigator was .05 (p<.05).
Results of these examinations are discussed in Chapter IV
of this study.
On Part II of the questionnaire respondents were
asked to answer the following questions:
25. What do you think is the major cause of the
high incidence of reading retardation
occurring among black pupils?
26. Do you think this pattern can be reversed?
If so, how? If not, why not?
Each response was examined and coded by this
investigator on the basis of whether in-school or out-of-
school factors were cited as the major cause and major
cure. (See Appendix F for selected samples of each type
of response). Frequency distribution data resulting from
the examined responses to Items 25 and 26 are included in
Chapter IV of this study. Cross tabulations between
coded responses to Items 25 and 26 and each sub-group
were
computed. A chi-square analysis was used to determine
if
there were any significant differences between
dichotomous
The investigator accepted .05 (p.^.05) forsub-groups
.
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the level of confidence. In addition, data from Part II
were examined and entered into the appropriate category
of Table 3: Investigations Regarding Causes of Reading
Retardation July 1, 1970 - June 30, 1978 . (Table 3 was
described earlier in this chapter). Table 3 was examined
for similarities and differences in kind and frequency
betw'een the causes expressly stated by teachers to be the
major ones associated with the high incidence of reading
retardation occurring among black pupils and the causes
currently being examined by researchers. Results are
discussed in Chapter IV.
Demographic data which seemed appropriate for this
study were sought in Part III. For purposes of statistical
procedures, demographic data were recoded as follows:
Item 27: Kindergarten, primary were collapsed to
(Level early elementary .
Taught
)
Item 30: Under 30 and 30-39 were collapsed to
(Age) under 40 .
40-49 and 50+ were collapsed to over 40 .
Item 31: Less than 1 year, betw’een 1-5 years and
(Length between 5-10 years were collapsed to
of under 10 years .
Experience
)
More than 10 years, to ov^r_J- 0 years.
Item 34: None, one undergraduate course and two
(Educa- or more undergraduate courses were
tion) collapsed to no graduate courses^.
One graduate course, two or more graduate
courses and Master’s degree in reading
were collapsed to one or more_gradua^
reading courses.
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Significant differences in the distribution of
scores and significant differences in the mean scores
obtained by dichotomous sub-groups are reported in
Chapter IV of this study.
Summary
136 elementary classroom teachers, presently
employed in schools where the black population exceeds
40 percent of the total school population, completed a
35 item, three part, anonymous questionnaire which sought
to identify their perceptions regarding the causes of the
high incidence of reading retardation occurring among
black pupils. Chapter III, Methods and Procedures, con-
tained a discussion of the pertinent data relating to the
research sample, a discussion of the data source,
construction, reliability, distribution and collection of
the questionnaire. A discussion of the type of data
obtained and the subsequent treatment of these data were
also included.
An analysis and discussion of the findings is
presented in Chapters IV and V
.
CHAPTER I V
PRESENTATION AND ANALYSIS OF THE DATA
Introduction
This chapter presents, analyzes and discusses the
data resulting from responses of 136 teachers to a survey
questionnaire which examined their perceptions regarding
the causes of the high incidence of reading retardation
occurring among black pupils. The investigator sought
data to answer the following major research question:
What are the current perceptions of classroom teachers
regarding the causes of the high rate of reading retarda-
tion occuring among black pupils?
In addition, data were sought to answer the three
subsidiary questions stated below:
A. Do more teachers perceive these causes to be
attributable to in-school or to out-of-school
factors?
B. Do the expressed perceptions of teachers
regarding the ma j or cause of the high incidence
of reading retardation among black pupils
differ in kind and frequency from the causes of
reading retardation explored with the greatest
frequency by current researchers?
C. Do teachers' perceptions vary in relationship
to their age, sex, educational background,
ethnicity, experience, grade level or urban/
suburban school location?
The source of the data presented in this chapter
is
a three part, 35 item, questionnaire survey
containing
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24 statements eliciting a level of agreement or disagree-
ment from the respondents, two open-ended questions
requesting statements from the respondents regarding their
views or perceptions about the topic, and five questions
seeking demographic data deemed pertinent to this study.
Resulting data were submitted to the computer center
at the University of Massachusetts and were statistically
treated by using the SSPS (Statistical Package of the
Social Sciences; Nile, Hull, Jenkins, Streinbrenner and
Bent, 1970) computer program. Distribution of absolute
frequencies and means of both total sample population and
sub-groups are reported in this chapter. Cross tabulations
were made from the scores obtained by various sub-groups,
and chi-square analysis was used to identify any signifi-
cant differences between sub-groups. The investigator ac-
cepted .05 (p<.05) as the level of confidence. An
analysis of variance of the total mean scores of sub-
groups was computed and an F ratio was used to test for
significant differences. The investigator accepted
.05 (p<1.05) as the level of confidence.
This chapter has been divided into six parts. Each
of the first four parts examines data relating to one of
the above stated research questions. Each part includes
a presentation of pertinent data, an analysis, and a
discussion of the finding relevant to the question. The
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fifth part of this chaptor includos a discussion of
additional findings suggested by the data resulting from
this study and the concluding part (Part VI) contains a
summary of the findings.
Part I
Major Research Question: What are the Current
Perceptions of Classroom Teachers Regarding the
Causes of the High Incidence of Reading
Retardation Occurring Among Black Pupils?
The responses to the items included in Part I of
the Survey instrument PERCEPTIONS OF ELEMENTARY CLASSROOM
TEACHERS REGARDING THE CAUSES OF THE HIGH INCIDENCE OF
READING RETARDATION OCCURRING AMONG BLACK PUPILS are found
in Table 4 on the following pages. Table 4 is followed by
an analysis and discussion of the responses.
SUMf.IARY
OF
RESPONSES
TO
STATEMENTS
ON
SURVEY
FORM:
Perceptions
of
Classroom
Teachers
Regarding
the
Causes
of
the
High
Incidence
of
Reading
Retardation
Occurring
Among
Black
Pupils
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From Table 4, it can be seen that in Items 1 and
7 the majority of the teachers (54%) were of the opinion
that failure to begin reading instruction in the language
of the child can be one cause of reading retardation and
that failure to get correct meaning from print can be
caused by dialect differences exhibited by pupils during
oral reading. However, in Item 4, one-half of the
teachers (50%) disagreed that one cause of the problem is
the exclusive use of nonstandard speech patterns by some
black children. Almost one-fifth of the teachers (18.4%)
indicated uncertainty in their responses to the items that
pertained to language. It might be concluded that teachers
in this sample do believe that dialect differences and
reading skills are related; however, the respondents do
not seem to have a clear position or understanding about
the nature of the relationship.
The data presented in Table 4 indicate that in
Item 2 the majority of the teachers (63%) believe that the
teacher is not the most important variable in the success
or failure of the reading program and a small percent (9%)
are not sure. Thus, a large majority of the respondents
(72%) do not believe that the teacher is the most import-
ant variable in the effectiveness of the reading program.
This view is contrary to the findings of recent investi-
gators (Rosenthal and Jacobson, 1968: Which_School Factors
Relate to Learning? New York State Education Department,
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1976; Gwinn, 1976; Rist, 1970) discussed earlier in
Chapter II of this study. Although in Item 12 the
majority of the teachers (75%) seem to believe that in-
service training is a useful approach to reducing the
dimensions of the problem, there was little consensus of
opinion regarding inappropriate teacher training being one
cause of the problem. In Item 23, forty-four percent of
the sample population disagreed with the statement: One
cause of the high incidence of reading failure occurring
among black pupils is inappropriate teacher training."
Forty-two percent of the respondents agreed.
As discussed earlier, most teachers do not see
themselves as the most important variable in the effective-
ness of the reading. program. In Item 6, the majority of
the respondents (64%) indicated that they do not believe
the schools are largely responsible. Twelve percent of
the respondents were unsure. A minority of the respondents
(23%) believe that the schools are largely responsible for
the problem. In Item 16, most of the respondents (71%)
agreed the factors not under the control of the school
have a greater effect on reading achievement than do
schools. Twelve percent of the respondents were unsure.
It might be inferred that most of the respondents do
not hold teachers, teacher training, or the schools
largely responsible for the high incidence of reading
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retardation occurring among black pupils.
There is a high consensus of opinion among the
respondents regarding the impact the black parent has on
the reading retardation of the black child. In Item 10
53% of the respondents agreed that the economic level of
the parent has a major impact on the reading achievement
of the non-white child. Ten percent were not sure about
the role of finances. However, (in Item 13) 65 percent
of the respondents indicated that in their view the type
of parenting most non-white children receive is a deter-
rent to the development of adequate reading skills. A
majority of the respondents (70%) to Item 17 agreed that
the amount of interest shown by black parents in the read-
ing progress of their children contributes to the problem.
Teachers believe that black parents have very limited
interest. This was expressly stated in the responses to
Item 25 and will be discussed further in Part II of this
chapter
.
The majority of respondents seem to concur in the
belief that parents are a major cause, and more than half
of the respondents (53%) in Item 8 indicated a belief that
the community serves as a deterrent to the development of
adequate reading skills among black pupils. A few (17%)
were unsure. Half of the respondents (49.3%) agreed
in
Item 3 that the wider society contributes to the
problem
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by the process used to distribute economic resources to
the schools. Further, a larger majority of the respond-
ents (65%) indicated in Item 21 a belief that the
experiential background of most black children serves as
a deterrent to normal development of reading skills.
It may be concluded from the data above that, in
the view of the respondents
,
the cause of the high
incidence of reading retardation occurring among black
pupils may be the parent, the community in which the child
resides and the process used to distribute economic
resources to the schools.
The majority of the teachers in the research sample
(70%) disagreed with Item 22: The aptitude for learning
is not distributed equally between white and non-white
children. A greater majority of the teachers (80%) agreed
with Item 19 which states that black children should be
expected to acquire reading skills commensurate to the
reading skills of non-black children. The preceding views
suggest that the majority of the respondents believe that
the innate ability of the black child is equal to that of
other children; yet less than half of the respondents (43%)
to Item 15 agreed that the interest and motivation of black
children regarding reading is at least equal to that of
other children. In addition, one-third of the respond-
ents (33%) were unsure whether the cause of the
problem
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can be attributed to the frequency with which learning
disability occurs among black pupils (Item 11), while
tw'enty-eight percent of the respondents agree that the
frequency of learning disability among black pupils can
be a cause. A minority of the respondents (39%) disagreed
with the preceding statement (Item 11).
Studies (e.g. Annual Report, NAEP 1976) discussed
in Chapter I of this study, indicate that black pupils
are victims of accumulative academic retardation. However,
a large majority of the respondents (74%) indicated in
Item 9 that, in their view, the performances of the
children who read poorly in the primary grades can be
reversed in the upper grades.
The preceding data suggest that some respondents
ideally agree that the black child is as innately
intelligent as other children. A majority of the teachers
seem to believe that black children should be expected to
acquire reading skills commensurate with the achievement
of other pupils and that early reading retardation can be
reversed. However, most of the respondents are unsure
about or believe that black children have a rate of
learning disability among them that is a major factor in
the high incidence of reading retardation found among black
children and only 43% agreed that the interest of black
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childrsn in Isarning to read is ecjual to other popula~
tions. Thus, it is clear that most teachers in the sample
population believe that one cause of the problem lay in
the characteristics of the black child.
The majority of the respondents (64%) to Item 20
did not agree with the statement: "The reading achieve-
ment of the non-white child cannot be increased by the
use of selected multi-ethnic reading material in the
classroom". Slightly more than half of the respondents
(56%) to Item 5 agreed that the exclusion of the environ-
ment and experiences of the child from classroom reading
materials may contribute to the problem. However, only
one-third (29%) of the respondents agreed that racial bias
and omissions contribute to the high incidence of reading
retardation which occurs among black pupils, while more
than half (54%) disagreed (Item 18).
Olsen (1976), cited and discussed in Chapter II of
this study, suggests that multi-ethnic literature for
children is an important vehicle for enhancing the reading
achievement and self-concept of minority children and the
overwhelming majority of the respondents (90%) to Item 24
agreed that teachers should build the self-concept of the
child in order to enhance the effectiveness of the reading
program. Although most respondents agreed that a positive
self-concept and selected multi-ethnic reading material
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may enhance the reading achievement of minority children,
it may be that the respondents in this study were not
sensitive to racial bias or to the more subtle forms of
omission as noted by investigators discussed in Chapter
II of this study. (Graham, 1976; Agree, 1976; Barchas
,
1976) .
Recently, there has been much discussion in public
media regarding culture-specific tests, and this may be
one of several reasons that a large majority of the
respondents (72%) disagreed with Item 20 discussed above
and with Item 14, which stated that scores achieved by
black children on standardized tests should be considered
an accurate measure of their reading achievement.
A distribution of the mean scores obtained by the
respondents to Items 1-24 in Part I of the survey
instrument is presented in Table 5. Respondents who
obtained a mean score within the range of 1.0-2.90 were
classified as having expressed support for the suggestion
that out-of-school factors are the major cause of the
problem. Respondents that obtained scores ranging from
2.90-3.09 were classified as unsure or not fully support-
ive of either position. This procedure was discussed moi
e
fully in Chapter I of this study.
Based on the distribution and mode (2.92) of the
respondents* mean scores (Table 5), most of the
81
respondents (58%) were classified as having expressed
uncertainty or support for the notion that out-of-school
factors are largely responsible for the high incidence
of reading retardation among black pupils.
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TABLE 5
CLASSIFICATION OF MEAN SCORES
OF RESPONDENTS: PART I
RANGE CLASSIFICATION FREQUENCY PERCENT
1.00-1.50 Out /school 0 0
1.51-2.00 Out/School 1 .07
2 . 01-2 . 50 Out /school 13 9.6
2.51-2.90 Out /school 34 25.0
Subtotal 48 35.3
2.90-3.09 Unsure 30 22.1
3.10-3.50 In /school 38 27.9
3.51-4.00 In/school 17 12.5
4.10-4.50 In/ school 3 2.2
4.51-5.00 In/ school 0 0
Subtotal 58 42.6
Total 136 100.0
Mean : 3.05
Mode : 2.92
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Lgss "than half (42.6%) wgtg classifiGd as having expressed
support of the suggestion that in-school factors are the
major cause of the problem.
An examination of Table 6 provides further insight
into the perception of classroom teachers regarding the
causes of the high incidence of reading retardation which
occurs among black pupils. Table 6 identifies those
statements on the survey instrument which attracted the
greatest unanimity among the respondents. As indicated
by Table 6, the large majority of the teachers agreed
that in order to enhance the reading program, teachers
should build the self-concept of the black child, except
black children to acquire reading skills at a rate and
level parallel to other children. In addition, a large
majority agreed that poor performance in early grades can
be reversed. Most teachers agreed that in-service train-
ing is useful. However, a large majority of the teachers
agreed that the teacher is not the most important variable
in the effectiveness of the reading program, and that
schools are not largely responsible for the failure. One-
third of the respondents (33.1%) to Item 11 expressed
uncertainty about the frequency of learning disability as
it relates to the high incidence of reading retardation
black children. The disparity of theseoccurring among
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responses reflects the uncertainty or ambivalence
indicated by the total mean score (3.05) of the responses.
In addition to the above, an examination of Table
6 indicates that collectively the respondents had unified
positions on issues directly involving schools and
teachers. Other items or issues such as dialect differences,
reading materials, most socio-economic factors and the black
child generated more diversified responses.
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TABLE 6
STATEMENTS WHICH ATTRACTED MORE THAN
63% AGREEMENT OR DISAGREEMENT
PART 1
ITEM STATEMENT
Agreement
2. The classroom teacher is not the most
important variable in the success or
failure of the reading program
16. In general, factors not under the
control of the school have a greater
effect on reading achievement than
do schools.
19. In general, black children should be
expected to acquire reading skills at
the same rate and to the same level
of competence as other children.
24. Teachers should build the self-concept
of the child in order to enhance the
effectiveness of the reading program.
Disagreement
6. The schools are largely responsible for
the high incidence of reading retard-
ation occurring among black pupils.
9. The performances of children who read
poorly in the primary grades cannot be
reversed in upper grades.
12. In-service training of teachers is not
a useful approach to reducing the high
incidence of reading retardation occur-
ring among black pupils.
PERCENT
63.2
70.6
80.2
89.8
64.0
73.6
75.9
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TABLE 6 ( Cont
.
)
STATEMENTS WHICH ATTRACTED MORE THAN
63% AGREEMENT OR DISAGREEMENT
PART 1
ITEM STATEMENT PERCENT
Disagreement (Cont.)
13. The type of parenting most non-white
children receive is not a deterrent
to the development of adequate reading
skills
.
65.4
14. Scores achieved by black children on
standardized tests should be considered
accurate measure of their reading
achievement
.
72 .
1
17. The amount of interest shown by black
parents in the reading progress of
their children does not contribute to
the high incidence of reading retard-
ation occurring among black pupils. 69.9
21. The experiential background of most
black children does not serve as a
deterrent to the normal development
of reading skills. 65.4
22. The aptitude for learning is not
distributed equally between white and
non-white children. 69.8
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Part II
Subsidiary Research Question A: Do more
teachers perceive these causes to be attributable
to in-school or to out-of-school factors?
As described in Chapter III of this study, Part I
of the survey instrument was designed in such a way as
to enable the investigator to classify respondents on
the basis of the mean score obtained on the survey.
Respondents who obtained a mean score higher than 3.10
were classified as having supported the view that the high
incidence of reading retardation occurring among black
pupils is caused primarily by in-school factors. Respond-
ents who obtained mean scores between 1.0 and 2.90 were,
classified as having expressed support for the suggestion
that out-of-school factors are the major causes and
respondents who obtained scores between 2.90 and 3.09 were
classified as having expressed uncertainty regarding both
views. As described in Part I of this chapter, most of
the respondents were classified as unsure of or in support
of the notion that out-of -school factors are the major
cause of the problem.
Additional insight into the perceptions of teachers
was gained by an examination of the responses to Item 25
on the survey instrument. Item 25 was an open-ended
What do you think is the major cause of the highquestion
:
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incidence of reading retardation occurring among black
pupils? Responses to this question were classified and
coded. The coded responses were submitted to the
computer center at the University of Massachusetts for
statistical treatment.
The content of the responses was classified as
either in-school or out-of-school
.
These responses added qualitatively to the quanti-
tative responses obtained in Part I. Responses to the
open-ended question reflected a variety of attitudes,
reservations and issues not specifically addressed in
Part I of the survey instrument . In the view of this
investigator, some of the responses were racist, and
suggested the respondents had a dislike of black children,
the language of some black children, black parents and
the general milieu of the black community as the respond-
ents perceived it to be. Selected representative
responses are presented below. Appendix F contains
additional selected samples.
In-School
:
"The dominant society feels there is no need to
educate minority students adequately. Also,
minority children have a lot of teachers who are
totally unaware of their ability and lack aware-
ness (about) education them."
"Too many teachers who have a poor concept of
black students. Outdated and uninterested
material used."
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"The failure of learning institutions to find the
learning modalities of children and to adjust the
teaching to the modalities."
"Racial prejudice in school."
Out-of-School
:
"Inferior genes which lead to talk and television
rather than reading and contemplation."
"Poor pre-natal care, maternal and child nutrition
resulting in learning disability. Poor self-
concept caused by early failure, resulting from
commencement of reading instruction before the
child is ready."
"Unacademically oriented home and community lacking
in stimulation, motivation, encouragement. Chaotic
family conditions, broken homes , illegitimacy
,
excessively high birth rate; high crime rate and
and anti-social behavior. Alignment of a segment
of the black middle class with anti-establishment
factions; ethnic inbreeding, resulting in a lower
intelligence level for blacks, due to probable
high rate of union between related individuals."
"Poor reading achievement among black people is
the result of environmental and genetic factors."
"The major cause is the large chip on the shoulder
of black pupil and parent. The attitude seems to
be "I dare you to teach me". I have found that
the black parent strongly objects to signing
homework .
"
The above responses are not necessarily representa-
tive of the majority but were selected to demonstrate the
wide array of expressed views. The majority of the
response.s to Item 25 reflected out-of-school factors and
the most frequently mentioned out-of-school factor was poor
parenting. Table 7 indicates that 72.1% of the respondents
expressly attributed the cause of the problem to out-of-
school factors. T\venty-one percent (21%) cited in-school
factors
.
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TABLE 7
FREQUENCY CODED RESPONSES TO ITEM 25:
WHAT DO YOU THINK IS THE MAJOR CAUSE OF THE HIGH INCIDENCE
OF READING RETARDATION OCCURRING AMONG BLACK PUPILS?
Categorj^ Code Frequency Percent
In-school 1 29 21.3
Out-of
-
School 2 98 72.1
Not answered 3 9 6.6
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Combining the information gleaned from an examina-
tion of Tables 5, 6 and 7*, this investigator concludes
that most respondents view out-of-school factors as the
major cause of the high incidence of reading retardation
occurring among black pupils.
Part III
Subsidiary Research Question B: Do the expressed
perceptions of teachers regarding the major cause
of the high incidence of reading retardation
among black pupils differ in kind and frequency
from the causes of reading retardation explored
with the greatest frequency by current researchers?
Table 3 (reproduced below), a frequency distribution
of kinds of causes investigated by researchers between
July 1, 1970 and June 30, 1978 was used as the basic
instrument to develop data to answer the above research
question. The construction and design of Table 3 was
described in Chapter 3 of this study
.
Table 5:
Table 6;
Table 7:
Classification of Mean Scores of
Respondents
Statements which Attracted More Than
Sixty-Three Percent Agreement or
Disagreement
Frequency of Coded Responses to Item 25
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. TABLE 3*
Investigations Regarding
CAUSES OF FX-iDING PIETAFEATION
July 1, 1970 - June 30, 1978
Causes 70/ 71/ 72/ 73/ 74/ 75/ 76/ 77/
71 72 73 74 75 76 77 78 iotal
Auditory- Perception 4 8 3 5 4 3 2 30
Ethn ic/Culrural
Differences 2 1 3 4 1 1 2 2 16
Inattention 1 1 0 0 2 1 3 0 S
Intelligence
Cognitive Factors 0 1 2 2 5 10 0 23
Linguist ic /Language o 1 7 4 Cf 6 10 10
Medical 4 1 4 4 c 13 5
CoutDrehensicn 0 2 1 1 1 y 2 13
Psychological 1 o 1 2 2 9 2 2 22
Pleading Material
Content Analysis 1 0
rs
0 0 1 3 1 2 i_]_
Social /Environment 2 3 1 6 9 6 6 3S
Teacher Competence
Teacher Methods 3 2 1 o 1 14 9 4 36
Visual 6 6 9 10 9 10 18 5 73
Word Recognition
Spelling Patterns 0 0 0 2 1 3 6 o 15
Data Source Reading Research Qaarterly
“ International Readir;g Association
July 1, 1970 through June 30, 1978
Annual Sumnaries
(Reproduced from p. 60 for the reader's convenience.)
(reprinted for easier use)
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The responses of the teachers to Item 25 (What do
you think is the major cause of the high incidence of read-
ing retardation occurring among black pupils?) were
examined, categorized and entered into the appropriate row
in Table 3. Table 8 below is the result of this process.
An examination of Table 8 reveals that causes
expressly stated by respondents as major causes of the
problem and those causes of reading retardation examined by
researchers are dissimilar with regard to category and
frequency of consideration.
Of the 183 responses expressly stated by the 127
respondents to Item 25, fifty-six percent (103) centered
around social-environmental factors. More than half of
these 103 responses specifically centered upon poor
parenting
.
Researchers examined visual, language and medical
factors with greater frequency than social-environmental
factors. Social-environmental factors accounted for 10%
(38) of the causes examined by researchers during most of
the last decade.
Other dissimilarities indicated by Table 8 are as
follows
:
1 Auditory factors, ethnic factors, and word
recognition skills accounted for 16% of the
causes investigators researched. These three
categories were not reflected in any responses
by the teachers.
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TABLE 8
CAUSES OF READING RETARDATION INVESTIGATIONS
1970-19781 / TEACHERS' RESPONSES 19792
Cause
Frequency of Frequency of
Investigations Percent Teachers' Percent
Responses
Auditory
Perception
Ethnic and
Cultural
Differences
Inattention
Intelligence/
Cognitive
Factors
Linguistics/
Language
Medical/
Dyslexia
Comprehension
Psychological
Factors
Reading
Material
Social
/
Environment
Teacher
Competence
Vision
Word Recognition
Skills
30 .08 0 0
16 . 04 2 .01
8 .02 2 .01
8 .02 2 .01
44 . 12 11 .06
45 . 12 5 .02
13 .03 1 .005
22 .05 20 .11
11 . 02 6 .03
38 .10 42 .23
61 (Parents)
36 .10 30 .16
73 . 20 2 .01
15 .04 0 .0
374 183
1 .
2 .
ata Source: Abstract contained in annual issues
of
ummary of Investigations Relat ing to Reading/Reading
Bsearch Quarterly t, ^
ata Source: Categorized responses of
tatement: What do you think is the major cause of the
igh incidence of reading retardation occurring
among
lack pupils?
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Teacher competence was the subject of 10% of theinvestigations done by researchers. Sixteen
percent of the teachers' responses reflected
teacher competence as a cause of the high incidence
of reading retardation occurring among black pupils.
Visual factors comprised twenty percent (20%) of
causes investigated by researchers. Only two
respondents mentioned visual factors.
Language differences and medical factors were each
the subject of twelve percent (12%) of the
investigations. Six percent of the teachers'
responses involved language and two percent (2%)
involved medical factors.
Other categories of causes were examined by
investigators and mentioned by teachers too
infrequently to warrant discussion in this study.
Although the researchers and the respondents were
concerned with populations having differing character- -
istics, most respondents attributed the causes of the high
incidence of reading retardation among black pupils to
parents and to the community.
Thus, it can be concluded that the expressed
perceptions of teachers regarding the major cause of the
high incidence of reading retardation among black pupils
differ in kind and frequency from the causes of reading
retardation explored with the greatest frequency by current
researchers
.
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Part IV
Subsidiary Research Question C: Do teachers'
perceptions vary in relationship to their age,
sex, educational background, ethnicity,
experience, grade level or urban/suburban
school location?
Cross tabulations were compiled for the responses
of the demographic sub-groups to the first 26 items on
the survey instrument. A chi-square test was used to
identify significant differences in the responses. An
analysis of variance of the total mean scores (Items 1-24)
of each sub-group was completed. An F ratio was used to
determine any significant differences between the total
mean scores of the various sub-groups. The investigator
elected to accept .05 (p<C1.05) as the level of confidence
for both statistical treatments.
Table 9 presents the distribution of significant
differences found between the scaled responses of the
dichotomous subgroups and the significan differences
between the total mean scores of the subgroups.
Table 9 indicates that the demographic variables
of sex, grade level taught, and amount of experience were
not significantly related to any responses to the
individual items or to the mean scores obtained by sub-
groups of the sample population. It can be concluded that
teachers' perceptions regarding the causes of the high
incidence of reading retardation found among black pupils
do not vary in relationship to the demographic
variables
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of sex, grade level taught or amount of experience.
It can be seen from Table 9 that the race of the
respondents was significantly related to more individual
responses than were the other demographic variables com-
bined. Race was significantly related to the responses
to 12 statements on Part I of the survey instrument and
to the responses to one open-ended question on Part II.
An examination of Tables 10 to 23 indicates that the
significantly different responses were as follows;
1. More non-white teachers tend to agree v/ith the
statement: Failure to begin reading instruc-
tion in the language of the child can be one
cause of reading retardation. (Table 10)
2. More non-white teachers than white teachers tend
to agree with the statement: The process used
for the distribution of economic resources to
the schools in the United States impacts
negatively upon the reading achievement of
non-white children. (Table 11)
3. More non-white teachers than white teachers
tend to disagree with the statement: One cause
of the high incidence of reading failure occur-
ring among black pupils is the exclusive use of
non-standard speech patterns by some black
children. (Table 12)
4. More non-white teachers than white teachers
tend to agree with the statement : The exclusion
of the environment and experiences of the child
from the contents of published and/or teacher
prepared classroom reading materials may be a
cause of the high incidence of reading retard-
ation which occurs among black pupils.
(Table 13)
5. More non-white teachers than white teachers tend
to agree with the statement: The schools are
largely responsible for the high incidence of
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reading retardation which occurs among black
pupils. (Table 14)
6. More white teachers than non-white teachers
tend to disagree with the statement: Failure
to get correct meaning from print can be
caused by dialect differences exhibited by
pupils during oral reading. (Table 15)
7. More non-white teachers than white teachers
tend to agree with the statement : The
community of most black children does not serve
as a deterrent to the development of adequate
reading skills. (Table 16)
8. More white teachers than non-white teachers
tend to disagree with the statement: The high
incidence of reading retardation occurring
among black pupils can be attributed to the
frequency with which learning disability
occurs among black pupils. (Table 17)
9. More non-white teachers than white teachers-
tend to disagree with the statement: Scores
achieved by black children on standardized
tests should be considered accurate measure
of their reading achievement. (Table 18)
10. More non-white teachers than white teachers
tend to agree with the statement: Racial
omissions and biases of some textbook contents
contribute to the high incidence of reading
retardation which occurs among black pupils.
(Table 19)
11. More non-white teachers than white teachers
tend to agree with the statement: The
experiential background of most black chil-
dren does not serve as a deterrent to the
normal development of reading skills.
(Table 20)
12. More non-white teachers than white teachers
tend to agree with the statement: One cause
of the high incidence of reading failure
occurring among black pupils is inappropriate
teacher training. (Table 21)
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13. A higher percentage of non-white teachers
than white teachers expressly stated in-
school factors was the major cause of the
high incidence of reading retardation
occurring among black pupils. (Table 22)
In addition to the above statements, Table 23
indicates a significant difference between the total
mean scores on Part I (Item 1-24) of non-white and white
teachers. Table 23 indicates that non-white teachers
obtained a total mean score of 3.24. As described
earlier in Chapter III of this study, respondents who
obtained a mean score between 3.10 and 5.00 were class-
ified as supportive of the suggestion that in-school
factors are the major cause of the high incidence of
reading retardation occurring among black pupils. 'White
teachers obtained a total mean score of 2.94. Respond-
ents obtaining a mean score between 2.91 and 3.09 were
classified as unsure or ambivalent.
An examination of the specific statements above
which attracted significantly different responses from
white and non-w^hite teachers reveals that these state-
ments pertained primarily to the responsibility and
function of the schools (e.g. 1, 4, 5, 9, 12) and charac-
teristics of the black child (e.g. 3, 6, 7, 8, 11).
It can be concluded that the perception of the
teachers in the sample population of this study
regarding the causes of the high incidence of reading
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r©tarda,tion occurring among black pupils do vary in
relationship to the race of the respondent.
It can be concluded that the views of the teachers
vis-a-vis the responsibility and function of the schools,
the black child, and causes of reading retardation do vary
in relationship to the race of the teacher.
It can be seen from Table 9 that there is no
significant difference between the total mean scores of
teachers over 40 years of age and those of teachers under
40 years of age. The variable of age was significantly
related to the responses given to two individual state-
ments on the questionnaire. These will be discussed in
greater detail in Part V of this chapter. However, it
can be concluded that the perceptions of teacLars regard-
ing the causes of the high incidence of reading retardation
do not vary in relationship to their age.
Table 9 indicates that no significant difference was
found between the mean scores of the two sets of dichotomous
sub-groups based on education. The variable of education
(level and type) was significantly related to the responses
giv0n to only 5 (9%) individual statements. One individual
statement (Item 6) attracted a significantly different
distribution in the responses of both pairs of sub-groups
based on education. These will be discussed in greater
detail in Part V of this chapter. However, it can be
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concluded that the perceptions of teachers regarding the
causes of the high incidence of reading retardation occurring
among black pupils do not vary in relationship to the
education of the teacher.
Table 9 indicates that no significant difference
was. found between the mean scores obtained by teachers
who teach in an urban location and teachers who teach in
a suburban location. The variable of school location was
significantly related to the responses given to only four
(15%) of the individual statements on the survey instrument.
These will be discussed in Part V of this chapter. However,
it can be concluded that the perceptions of teachers
regarding the causes of the high incidence of reading
retardation occurring among black pupils do not vary in
relationship to school location.
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Part V
Additional Findings
As described in Part IV of this chapter, there
were several individual statements on the survey instru-
ment which attracted distributions of responses signifi-
cantly related to the age, education, and school location
of the respondents. (Table 9). The statements which
attracted significantly different responses when related
to demographic variables are as follows:
1. More teachers under 40 years of age than
teachers over 40 years of age tended to
disagree with the statement: One cause
of the high incidence of reading failure occur-
ring among black pupils is the exclusive use
of non-standard speech patterns by some black
children.” (Table 24)
2. More teachers under 40 years of age than
teachers over 40 years of age tended to
disagree with the statement: "The performance
of children who read poorly in the primary
grades cannot be reversed in upper grades.
(Table 25)
3. *More teachers with Master's degrees than
teachers with only a Baccalaureate degree
tended to disagree with the statement: "The
schools are largely responsible for the high
incidence of reading retardation occurring
among black pupils." (Table 26)
4. More teachers with only a Baccalaureate degree
than teachers with Master's degrees tended to
disagree with the statement: "Scores achieved
by black children on standardized tests should
be considered accurate measure of their
reading achievement." (Table 27)
A negative response.
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5. More teachers with only Baccalaureate degrees
than teachers with Master’s degrees tended to
disagree with the statement: "The aptitude
for learning is not distributed equally
between white and non-white children."
(Table 28)
6. More teachers with no graduate reading method
courses than teachers with one or more graduate
reading method courses tended to agree with the
statement: "The schools are largely responsible
for the high incidence of reading retardation
occurring among black pupils."
(Table 29)
7. More teachers with one or more graduate courses
in reading methods than teachers with no
graduate courses in reading methods tended to
disagree with the statement: ’’The high
incidence of reading retardation occurring
among black pupils can be attributed to the
frequency with which learning disability occurs
among black pupils." (Table 30)
8. More teachers with one or more graduate courses
in reading methods than teachers with no
graduate reading courses tended to agree with
the statement: "Teachers should build the
self-concept of the child in order to enhance
the effectiveness of the reading program."
(Table 31)
9. More urban teachers than suburban teachers
tended to disagree with the statement : "One
cause of the high incidence of reading failure
occurring among black pupils is the exclusive
use of non-standard speech patterns by some
black children." (Table 32)
10. More urban teachers than suburban teachers
tended to agre e with the statement:^ "The
type of parenting most non-white children
receive is not a deterrent to the development
of adequate reading skills."(Table 33)
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11. More urban teachers than suburban teachers
tended to agree with the statement: ’’The
amount of interest shown by black parents in
the reading progress of their children does
not contribute to the high incidence of read-
ing retardation occurring among black pupils.
(Table 34)
12. More urban teachers than suburban teachers
tended to disagree with the statement: ’’The
aptitude for learning is not distributed
equally between white and non-white children.”
(Table 35)
13. More urban teachers than suburban teachers
tend to agree with the statement: ’’One cause
of the high incidence of reading failure
occurring among black pupils is inappropriate
teacher training.” (Table 36)
The above statements suggest several trends in the
attitudes among various sub-groups of the total sample
•
population. Most of the statements above pertain speci-
fically to the role and process of schooling (e.g. #’s
2, 3, 4, 6) or to the characteristics of the black child
(e.g. ^'s 1, 5, 9, 10, 11, 12). An examination of the
response distribution these statements attracted suggests
that younger teachers (under 40) and those with only a
Baccalaureate degree may have expressed attitudes regard-
ing the schools and the black child that are, in the view
of the investigator, more positive than those attitudes
expressed bj^ other teachers. A 4 cell cross tabulation
(Table 37) of mean score range by education reflects this
trend.
Table 37 indicates that the majority of the teachers
(77.3%) with only a baccalaureate degree obtained scores
122
in the 3.1-5 range. Only 54% of the teachers with
Master's degrees obtained scores in that range. Table 37
indicates a significant difference (p<.05) between the
responses of teachers with only a Baccalaureate degree
and those teachers with Master's degrees. However, for
the purpose of this study this difference was considered
a trend because the results of an eight cell cross
tabulation of scores obtained by the sub-populations in
question and the results of an ANOVA test of the means
did not indicate a significant difference in the response
patterns
.
In addition to the trends discussed above, the .
statements suggest that teachers in urban schools may have
a more positive attitude than do other teachers regarding
the role and process of schooling and of the black student.
The investigator examined demographic data to find
out if the young, urban teachers with a Baccalaureate
degree were actually from the same population. The data
indicated that only eight respondents fit the three
criteria simultaneously.
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In addition to the data related to the research
questions discussed earlier in this chapter, the investi-
gator obtained data relating to other aspects of this
issue. In Item 26 of the survey instrument, teachers
were asked "Do you think this pattern (of failure) can be
reversed? If so, how? If not, why not?" The final item
(#35) of the questionnaire invited the teacher to give an
optional comment regarding any specific item cr the topic
in general
.
The responses to Item 26 were examined, categor-
ized, coded and submitted to the computer center
(described earlier) at the University of Massachusetts.’
As were the responses to the previously discussed open-
ended question, most of the responses to Item 26 could be
classified as pertaining to either in-school or out-of-
school factors. A selected sample of each response is
given below. (Additional samples can be seen in Appendix
F).
In-School
1. "Yes—better instructional supervision and
procedures. Higher expectation, more
exposure and practice of those skills and
relevant material.
2. "Yes, I do. Teachers must first change their
attitudes about students before they can be
effective
.
3. "This pattern can be reversed. It can be
reversed by requiring teachers to teach
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reading using programs such as the Curetonprogram throughout the elementary grades.
This program requires regular testing and
submitting of test result to the administrator
throughout the school year. Teachers are
people and people live up to whatever is
required of them.
”
Out-of-School
4. "Yes, establish schools for learning how to
become effective parents."
5. "Yes, educate parents through various media
to become more aware of need of good education,
more courses on parenting, better incomes."
6. "Yes, continued pressure for non-
discr iminatory practices in employment--
expansion of meaningful employment
opportunities, meaningful training
opportunities (increase motivation by offering
real rewards).
Other
7. "No, the odds are too far reversed."
8. "No, all efforts have been exhausted."
A distribution of the coded responses to Item 26
is presented in Table 38. An examination of Table 38
indicates that slightly more than half of the respondents
(52.2%) stated out-of-school factors as possible major
cures of the problem. A small minority of respondents
(2.9%) felt the pattern of high reading retardation among
black pupils cannot be reversed.
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TABLE 38
FREQUENCY DISTRIBUTION OF CODED RESPONSES TO THE QUESTION
Do you think this pattern can be reversed?
If so, how? If not, Why not?
Category Label Code Frequency Percent
In-School 1 51 37.5
Out/School 2 71 52.2
Not Answered 3 10 7.4
Cannot be reversed 4 4 2.9
Median = 1.73 Mean = 1.75
Mode 2.00
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As described earlier in this chapter, the survey
instrument contained two open-ended questions. Table 39
is a summary of data obtained from the responses to the
two questions.
TABLE 39
CLASSIFICATION OF EXPRESSED RESPONSES: PART II
Major Causes /Major Cure
Item
In-School
Frequency Percent
Out -of-School
Frequency Percent Total
25. Major
Cause 29 21.3 98 72.1 127
26. Major
Cure 51 37.5 71 52.2 122
Table 39 indicates that approximately one-third
of the respondents (37.5%) to Item 26 stated in-school
factors as possible ways to reverse the pattern of failure.
In addition, Table 39 indicates that though one-fifth
(21.3%) stated in-school factors as causing the problem,
there were more respondents (37.5%) who stated in—school
factors as a way of reversing the pattern. However, on
the basis of the expressly stated responses of the survey
instrument (Table 39), this investigator concludes that
most of the respondents did not see the schools as a major
part or the problems. The schools, in the view of the
141
majority of the respondents are not a major cause, nor
are the schools considered to be a major part of the
solution to the problem of the high incidence of reading
retardation which occurs among black pupils.
Many teachers responded to Item 35, Item 35
requested the respondents to make optional comments.
Many of the responses centered around their view of the
topic in general, the survey instrument, suggestions for
additional research and explanations regarding responses
to specific items.
A selected sample of responses to Item 35 is as
follows: (Additional selected comments are contained in
Appendix G )
.
1. "Many questions if worded "child" instead of
"black child" would still have been answered
in the same manner. I feel there is a definite
trend being set today w'hich blames the schools
for poor reading scores of children, while
there are other factors equally important. . . .'
2. "Well done, well phrased, pertinent questions."
3. "No. rrlO— I’m not sure the impact is major."
No. #19--things being equal--blacks should be
expected to acquire reading skill—but under
existing circumstances, no."
4. "I think the courses in Black English are just
so much crap ! Correct usage should be required
in schools
. , . v.-, -
Unfortunately, it has become fashionable to
blame the schools for the academic failure of
the black child. Perhaps it is time to place
the blame at the door of the black parent,
where it belongs. Why do most black children
arrive at school without knowing some basic
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facts like their full name, address.
'Hey man, cool and like' cannot cover up the
ignorance of the basics."
One view that was repeated in many of the responses
to Items 25, 26 and 35 was that teachers do not wish to be
blamed for the reading failure of black children and that,
in their view, criticism from the general public is unjust.
Part VI
Summary of Chapter IV
Chapter IV of this study contained a presentation
and discussion of the data resulting from the responses
of the 136 teachers who responsed to the survey instrument
Perceptions of Elementary Classroom Teachers Regarding The
Causes of the High Incidence of Reading Retardation Occur-
ring among Black Pupils.
The chapter was divided into six parts and each of
the first four parts presented data pertinent to the four
research questions of this study. Part I presented data
which was used to answer the major research question of
this study. The subsequent three parts of Chapter IV con-
tained a presentation of data which was used to answer
each of the three subsidiary research questions. Part V
of the chapter presented additional findings of the study.
This section of the chapter. Part VI, presents a summary
of the findings pertinent to the major research question,
the three subsidiary research questions and of the
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additional questions.
The major research question of this study was as
follows: What are the current perceptions of classroom
teachers regarding the causes of the high rate of reading
retardation occurring among black pupils?
Below is a summary of the findings pertinent to
the above major research question.
1. Most teachers (54%) agreed with the statement
that failure to begin reading instruction in
the language of the child can be one cause of
reading retardation. 18.4% were unsure.
2. Half of the teachers (50%) disagreed with the
statement that one cause of the high incidence
of reading failure occurring among black
pupils is the exclusive use of non-standard
speech patterns by some black children. 14%
w'ere unsure.
3. Slightly more than half (54%) agreed with the
statement that failure to get correct meaning
from print can be caused by dialect differences
exhibited by pupils during oral reading. 18%
were unsure.
4. Most teachers (63%) agreed with the statement
that the classroom teachers is not the most
important variable in the success or failure
of the reading program. 9% were unsure.
5. Most teachers (74%) disagreed with the state-
ment: ’’In-service training of teachers is not
a useful approach to reducing the high incidence
of reading retardation occurring among black
pupils. 8% were unsure.
6. Teachers expressed diverse opinions regarding
the statement: ’’One cause of the high
incidence of reading failure occurring among
black pupils is inappropriate teacher training.
14% were unsure; 44%) disagreed; 41/c agreed.
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7. Most teachers (90%) agreed that teachers
should build the self-concept of the child
in order to enhance the effectiveness of the
reading program. 4% of the respondents were
unsure
.
8. Most teachers (64%) disagreed with the state-
ment : "The schools are largely responsible
for the high incidence of reading retardation
occurring among black pupils." 12% of the
respondents were unsure.
9. Most teachers (70%) agreed with the statement:
"In general, factors not under the control of
the school have a greater effect on reading
achievement than do schools." 12% of the
respondents were unsure.
10. Teachers expressed diverse opinions regarding
the statement : "The process used for the
distribution of economic resources to the
schools in the United States impacts negatively
upon the reading achievement of non-white
children. 49% agreed, 35% disagreed and 15%
were unsure.
11. Most teachers (53%) disagreed with the state-
ment: "The community of most black children
does not serve as a deterrent to the develop-
ment of adequate reading skills." 18% of the
respondents were unsure.
12. Most teachers (53%) agreed that the economic
level of the parent has a major impact on the
reading achievement of the non-w'hite child.
10% were unsure.
13. Most teachers (65%) disagreed with the state-
ment: "The experiential background of most
black children does not serve as a deterrent to
the normal development of reading skills. 16%
were unsure.
14. Most teachers (65%) disagreed with the state-
ment: "The type of parenting most non-white
children receive is not a deterrent to "the
development of adequate reading skills. 12/c
of the respondents were unsure.
145
15.
Most teachers (70%) disagreed with the state-
ment: ’’The amount of interest show'n by black
parents in the reading progress of their chil-
dren does not contribute to the high
incidence of reading retardation occurring
among black pupils.” 15% of the respondents
were unsure.
16. Most teachers (56%) agreed that the exclusion
of the environment and experiences of the
child from the contents of published and/or
teacher prepared classroom reading materials
may be a cause of the high incidence of read-
ing retardation which occurs among black
pupils. 16% of the respondents were unsure.
17. Most teachers (53%) disagreed with the state-
ment: ’’Racial omissions and biases of some
textbook contents contribute to the high
incidence of reading retardation which occurs
among black pupils. 18% were unsure.
18. Most teachers (64%) disagreed with the state-
ment: ’’The reading achievement of the non-
white child cannot be increased by the use of
selected multi-ethnic reading material in the
classroom. 21% were unsure.
19. Most teachers (72%) disagreed that scores
achieved by black children on standardized
tests should be considered accurate measure
of their reading achievement. 10% were unsure.
20. Most teachers (73%) disagreed with the state-
ment: ’’The performances of children who read
poorly in the primary grades cannot be reversed
in upper grades. 11% of the respondents were
unsure
.
21 Teachers expressed diverse opinions regarding
the statement: ’’The high incidence of reading
retardation occurring among black pupils can
be attributed to the frequency with which
learning disability occurs among black pupils.
39% disagreed, 27% agreed and 33% were unsure.
Teachers expressed diverse opinions regarding
the statement: ’’The level of interest ^^d
motivation of black children regarding learning
22.
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to read is at least equal to that of other
children. 10% of the respondents were unsure,
45% disagreed and 43% agreed.
23. Most teachers (70%) disagreed with the state-
ment; "The aptitude for learning is not
distributed equally between white and non-
white children. 14% of the respondents were
unsure
.
24. Most teachers (80%) agreed that in general,
black children should be expected to acquire
reading skills at the same rate and to the
same level of competence as other children.
6% of the respondents were unsure.
The first of the three subsidiary research questions
of this study was as follows: Do more teachers perceive
these causes to be attributable to in-school or to out-of-
school factors?
Based on the data found in this study, most of the
respondents in this study were classified as unsure,
ambivalent, or in support of the notion that out-of -school
factors are the major causes of the high incidence of read-
ing retardation occurring among black pupils.
The second subsidiary research question of this study
was as follows; Do the expressed perceptions of teachers
regarding the major causes of the high incidence of reading
retardation occurring among black pupils differ in kind and
frequency from the causes of reading retardation explored
with the greatest frequency by current researchers?
It was concluded that the expressed perceptions of
teachers regarding the major causes of the problem do differ
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in kind and frequency from the causes of reading retard-
ation explored with the greatest frequency by current
researchers
.
The third research question was as follows: Do
teachers' perceptions vary in relationship to their age,
sex, educational background, ethnicity, experience, grade
level or urban /suburban school location?
It was concluded that teachers’ perceptions regard-
ing the causes of the high incidence of reading retardation
occurring among black pupils do not vary in relationship to
the demographic variable of sex, grade level taught, length
of experience as a teacher, age, educational background or
urban/suburban school location.
It was found that the perceptions of teachers
regarding the causes of the high incidence of reading
retardation occurring among black pupils do vary in relation-
ship to the race of the teacher. The specific statements
which attracted significantly different distributions of
responses are listed below:
1. More non-white teachers than white teachers
tend to agree with the statement: Failure
to begin reading instruction in the language
of the child can be one cause of reading
retardation
.
2 . More non-white teachers than white teachers
tend to agree with the statement: The process^
used for the distribution of economic resources
in the United States impacts negatively _ upon
the reading achievement of non-white children.
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3. More non-white teachers than white teachers
tend to disagree with the statement: One
cause of the high incidence of reading
failure occurring among black pupils is the
exclusive use of non-standard speech
patterns by some black children.
4. More non-white teachers than white teachers
tend to agree with the statement: The
exclusion of the environment and experiences
of the child from the contents of published
and/or teacher prepared classroom reading
materials may be a cause of the high incidence
of reading retardation which occurs among
black pupils.
5. More non-white teachers than white teachers
tend to agree with the statement: The schools
are largely responsible for the high incidence
of reading retardation which occurs among
black pupils
.
6. More white teachers than non-white teachers'
tend to disagree with the statement: Failure
to get correct meaning from print can be caused
by dialect differences exhibited by pupils
during oral reading.
7. More non-white teachers than white teachers
tend to agree with the statement: The com-
munity of most black children does not serve
as a deterrent to the development of adequate
reading skills.
8. More white teachers than non-white teachers
tend to disagree with the statement : The
high incidence of reading retardation occurring
among black pupils can be attributed to the
frequency with which learning disability occurs
among black pupils.
9. More non-white teachers than white teachers
tend to disagree with the statement: Scores
achieved by black children on standardized
tests should be considered accurate measure
of their reading achievement.
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10. More non-white teachers than white teachers
tend to agree with the statement: The exper-
iential background of most black children
does not serve as a deterrent to the normal
development of reading skills.
11. More non-white teachers than white teachers
tend to agree with the statement: Racial
omissions and biases of some textbook contents
contribute to the high incidence of reading
retardation which occurs among black pupils.
12. More non-white teachers than white teachers
tend to agree with the statement: One cause
of the high incidence of reading failure
occurring among black pupils is inappropriate
teacher training.
13. A higher percentage of non-white teachers than
white teachers expressly stated in-school
factors as the major cause of the high
incidence of reading retardation occurring
among black pupils.
In addition to the findings presented above which
were used to answer the specific research questions of this
studj!', there were other findings that were relevant.
Additional findings of this study are as follows:
1. More teachers under 40 years of age than
teachers over 40 years of age tended to dis -
agree with the statement: One cause of the
high incidence of reading failure occurring
among black pupils is the exclusive use of
non-standard speech patterns by some black
children
.
2. More teachers under 40 years of age than
teachers over 40 years of age tended to dis -
agree with the statement: The performance
of children who read poorly in the primary
grades cannot be reversed in upper grades.
* 3. More teachers wath Master's degrees than
=^'A negative response.
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teachers with only a Baccalaureate degree tend
to disagree with the statement; The schools
are largely responsible for the high incidence
of reading retardation occurring among black
pupils
.
4. More teachers with only a Baccalaureate degree
than teachers with Master's degrees tended to
disagree with the statement: Scores achieved
by black children on standardized tests should
be considered accurate measure of their
reading achievement
.
5. More teachers with only a Baccalaureate degree
than teachers with a Master's degree tended
to disagree with the statement: The aptitude
for learning is not distributed equally
between white and non-white children.
G. More teachers with no graduate reading method
courses than teachers with one or more graduate
reading method courses tended to agree with
the statement: The schools are largely
responsible for the high incidence of reading
retardation among black pupils.
7. More teachers with one or more graduate
courses in reading methods than teachers with
no graduate courses in reading methods tended
to disagree with the statement: The high
incidence of reading retardation occurring
among black pupils can be attributed to the
frequency with which learning disability
occurs among black pupils.
8. More teachers with one or more graduate courses
in reading methods than teachers with no
graduate reading courses tended to agree with
the statement: Teachers should build the self-
concept of the child in order to enhance the
effectiveness of the reading program.
9. More urban teachers than suburban teachers
tended to disagree with the statement: One
cause of the high incidence of reading
failure occurring among black pupils is the
exclusive use of non-standard speech patterns
by some black children.
151
10. More urban teachers than suburban teachers
tended to agree with the statement
: The
amount cf interest shown by black parents in
the reading progress of their children does
not contribute to the high incidence of
reading retardation occurring among black
pupils
.
11. More urban teachers than suburban teachers
tended to agree with the statement: The
amount of interest shown by black parents in
the reading progress of their children does
not contribute to the high incidence of
reading retardation occurring among black
pupils
.
12
. More urban teachers than suburban teachers
tend to disagree with the statement: The
aptitude for learning is not distributed
equally between white and non-white children.
13. More urban teachers than suburban teachers
tend to agree with the statement: One cause
of the high incidence of reading failure
occurring among black pupils is inappropriate
teacher training.
Teachers were asked to respond to the following
question: Do you think this pattern can be reversed? If
so, how? If not, why not?
Most teachers (52%) expressly stated out-of-school
factors as possible ways to reverse the pattern of reading
retardation among black pupils. One-third (37.5%)
expressly stated in-school factors. Teachers suggested a
w’ide range of solutions. Economic, social, medical and
educational solutions were suggested.
CHAPTER V
CONCLUSIONS, IMPLICATIONS, RECOMMENDATIONS
AND NEED FOR FURTHER RESEARCH
One of the major educational and social problems
of our time is the continued high incidence of reading
retardation occurring among children in general and
specifically among black children. Traditionally, educa-
tional institutions are charged with the responsibility
of producing a literate population.
A review of the literature indicates that various
in-school and out-of-school factors relate in significant
ways to the reading achievement of the child. However,
in the present organization of schools, much of the
responsibility for educating children rests with the class-
room teacher. It is the teacher who spends the time with
the child.
The purpose of this study was to explore the
perceptions of the classroom teacher regarding the causes
of the high incidence of reading retardation which occurs
among black children. A review of the literature that wa.s
discussed earlier in this study indicates that teacher
perceptions do have an impact on teacher behavior and
this behavior relates to the academic achievement of the
student
.
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In addition to the purpose stated above, this
researcher sought data to answer the following questions;
A. Do more teachers perceive these causes to be
attributable to in-school or to out-of-school
factors?
B. Do the expressed perceptions of teachers
regarding the major cause of the high incidence
of reading retardation among black pupils
differ in kind and frequency from the causes of
reading retardation explored with the greatest
frequency by current researchers?
C. Do teachers' perceptions vary in relationship
to their age, sex, educational background,
ethnicity, experience, grade level or urban/
suburban school location?
Chapter I of this study included an expanded state-
ment regarding the purpose, significance and limitations
of this study. Literature deemed pertinent to this topic
was reviewed in Chapter II.
Data to answer the questions above were obtained
from a three part anonymous questionnaire which was
distributed to teachers in selected schools. The student
population of the selected schools was at least forty per-
cent black. There were 139 respondents and 136 question-
naires were satisfactorily completed. Chapter III of this
study presented data regarding the research sample,
research procedures and instruments. A statistical analysis
and summary of the findings was presented in Chapter IV
of this study.
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Conclusions of the Study
In view of the findings of this study, this
researcher feels justified in offering the following
conclusions
:
1.
Teachers do not view themselves or the schools
as largely responsible for the high incidence
of reading retardation which occurs among black
children
.
2
.
In the view of most teachers
,
the cause of the
high incidence of reading retardation occur-
ring among black children lay in the type of
parenting received by most black children, in
the characteristics of the black child and in
the community in which the black child
resides
.
3.
In the view of most teachers, black parents
are not interested in the reading progress of
their children; black children have a low
self-esteem, and a disinterest in acquiring
reading skills.
4. Most teachers are uncertain or express support
for the notion of out-of-school factors being
primarily responsible for the high incidence
of reading failure among black children.
5. Teachers express a wide range of views regard-
ing the language skills of black children and
the relationship of language to reading.
Most teachers agreed that black children are
as innately intelligent as others and that
black children should be expected to acquire
reading skills commensurate to the skill of
other children. Further, most teachers agreed
that early reading retardation can be reverse
Teachers agreed that a positive
enhance the reading achievement of the blac
child
.
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8. Most teachers believe that multi-ethnic
reading material can increase the reading
achievement of the non-white child.
9. Most teachers believe that test scores obtained
by black children should not be considered an
accurate measure of their reading achievement.
10. Most teachers believe that possible solutions
to the problem lay outside of the control of
the schools. However, there are some
(approximately 20%) who believe that the
schools can reverse the pattern of failure even
though, in their view, the school is not the
cause
.
11. Teachers believe their training has been
appropriate and has equipped them with the
skill of teaching reading. In-service training
is considered useful by most of the respondents.
12. The race of the teacher relates significantly to
their perceptions of the schools, the process
of schooling and to their view of the black
child. Non-w'hite teachers tended to express
attitudes that, in the view of this investigator,
were less negative regarding the language,
community and experiential background of the
black child. Further, non-white teachers ex-
pressed greater confidence in the resources of
the school to change the pattern of failure.
13. Many teachers have attitudes regarding the cause
of the high incidence of reading retardation
among black children that are contrary to the
recent research findings w^hich were discussed in
Chapter II of this study.
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Implications of the Study
One implication of this study is that teachers do
not see themselves or the schools as change agents of
society but as reflectors of it. This was indicated in
the scaled responses to the statements on Part I of the
survey instrument and in the responses to the open-ended
questions. As indicated in the conclusions of this
study
,
most teachers do not view themselves or the schools
as responsible for the cause or the solution of the
continuing high incidence of reading failure occurring
among black pupils. This view probably has a negative
effect on teacher motivation, interest and willingness
-to
change. This means that possible solutions involving
major or non-tradit ional changes would most likely be met
with teacher resistance. Teachers seem to feel that
nothing they can do has the potential to be effective.
However, it seems clear to this investigator that if the
high incidence of reading failure among black pupils is to
be reversed, then change must occur in many aspects of the
educational process and specifically in the education of
the black child.
Further, many would argue that our society is both
racist and classist. In the view of this investigator,
both racism and classism were reflected in the responses
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of the teachers. Race of the respondent was significantly
related to thirteen statements on the questionnaire and
white teachers expressed views that were more negative
than those views expressed by non-white teachers. Many
teachers indicated that in their view black children are
academically, socially and linguistically inadequate.
Research has shown that such teacher attitudes and beliefs
can be manifested in the classroom in insidious ways.
Teacher expectation, teacher effort, distribution of teach-
ing time, choice of curriculum and student evaluation are
a small sample of factors that can be impacted upon by
preconceived attitudes and beliefs of the teacher. As was
discussed in Chapter II of this study, research indicates
a definite relationship between teachers' attitudes,
teacher expectancy and the academic achievement of the
student. Therefore, it can be inferred that the views
expressed by many teachers in this study contribute to the
high incidence of reading retardation found among black
pupils
.
Another implication of this study is that a gap
exists between some of the expressed perceptions of the
teachers and the reality within the educational structure.
Many teachers expressed belief that the reading retarda-
tion of the primary child can be reversed in the upper
grades. However, research discussed in Chapter
I of this
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study has shown that this occurs infrequently. Most
teachers indicated a belief that the teacher should
enhance the self-concept of children in order to increase
pupil achievement. Yet, the majority of the teachers
referred to black children as having a low self-concept.
Many teachers indicated that, in their view, black children
should be expected to acquire reading skills at the same
rate and to the same level of competence as other children.
Yet, this too is frequently not the reality. One cause of
this disparity may be that some teachers lack appropriate
strategies, methods and support to effect their ideals.
One trend discussed earlier in this study was that those
teachers with more years of teaching experience and formal
education responded less positively to many items on the
questionnaire than did younger, less experienced teachers
with less formal education. In short, the gap between
the expressed views of the teachers and the reality of the
schools becomes greater as the teacher becomes more
seasoned. This paradox may suggest that the pre/ in-
service training received by many teachers, regardless of
intent, does not, in fact, equip teachers to effectively
meet the cognitive or affective needs of many black
children. It may take several years of experience for
teachers to realize that they as teachers are less effective
than they had originally hoped to be.
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Current studies discussed in Chapter II concerning
linguistics and how linguistics relates to reading, the
value of cultural diversit 3^ the strengths of the black
community and the impact teachers can have on academic
achievement were not reflected in the expressed views of
most respondents. Neither were factors such as visual,
auditor^" or medical problems currentl^^ being explored by
researchers (Table 3) as possible causes of reading
retardation. Therefore, it can be inferred that these
areas are not focused upon in teacher training programs
and that manj^ teachers do not keep abreast of current
professional research. This lack of knowledge regarding
current research and the possible lack of appropriate
teaching strategies, skills and methods may contribute to
the continued high incidence of reading retardation which
occurs among black children. In turn, this continual
failure on the part of the black child, undoubtedly,
exacerbates racist attitudes among many educators and in
the wider community. In such a sequence of events, the
victim is blamed and racist attitudes and behaviors
become institutionalized.
Another implication of this study is that though
teachers absolve themselves and the school from
responsibility for the problem, teachers are, nonetheless,
very concerned with what they perceive to be the public's
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view of their competence. This concern was reflected in
both the content and volume of many responses to the open-
ended question in the survey instrument. Many teachers
indicated that factors outside of school (e.g. lack of
experiential background and poor parenting) were responsible
for the problem and some teachers cited in-school factors
over which the individual teachers have minimal control
(e.g. class size and limited support service). Teachers
expressly stated that in their view the public was
unjustified in blaming the teachers for the high incidence
of reading retardation among black pupils. It is possible
that teachers believe that lack of public confidence in'
the education system may manifest itself in such areas as
teachers’ salaries, public legislature and in the recurring
cry to review job tenure laws. It was noted that although
many teachers included such comments as "parental apathy"
and "lack of parental concern" in their responses to the
question on the survey instrument, these same teachers
acknowledged that many parents express dissatisfaction and
a believe that the educational needs of their children are
not being met. It may be that the problem lay in a lack
of communication and a mismatch of expectations and under-
standing regarding the role and function of teacher and
parent vis-a-vis the education of the black child.
The final and perhaps most important implication
of this study is the crucial and immediate need
for
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effective intervention in the continuing and accelerating
incidence of reading retardation occurring among black
pupils. Appropriate, imaginative and effective ways must
be found to (1) change teachers' views regarding the role
and impact of themselves and the schools upon the academic
achievement of the black child; (2) broaden teachers'
knowledge, understanding and appreciation of the black
child, including his family and his community; (3)
develop effective strategies among teachers for fostering
adequate academic achievement and an appropriate self-
concept in the black child, and (4) foster a more
facilitative relationship between the black community and
schools .
Recommendations
The following recommendations are based on the
conclusions and implications of this study. Teachers are
required to complete various kinds of training programs
and it is in this area that the investigator elected to
make most of the recommendations. In the view of this
investigator, pre- and in-service teacher training programs
should include the following:
Courses designed to increase teachers' awareness
and acceptance of the positive aspects of the
cultural diversity within our society , specific-
ally as the above applies to black children and
the black community.
162
Courses designed to develop those pedagogical
skills that will enable teachers to motivate and
help non-white children to acquire reading skills.
Courses designed to develop and increase an
understanding of dialect differences and how
these differences relate to reading.
Courses designed to develop and increase the
teachers' knowledge of criteria for literature
that is appropriate for all children in a
culturally pluralistic society.
Courses designed to explore with teachers and
subsequently develop an awareness and under-
standing of the schools, the process of schooling
and the impact that teachers and schools have and
can have on the academic achievement and lives of
its constituents.
Other recommendations based on the findings of
this study are as follows:
National, state and local educational organizations
and institutions should widely disseminate informa-
tion regarding schools, programs, teachers and
techniques that have been successful in increasing
the reading achievement of black children.
Local educational organizations and institutions
should initiate meaningful ways to foster and
increase parental involvement in the education of
their children.
The process used to employ teachers should be
designed to minimize the possibility of employing
teachers that lack sensitivity or understanding
of the black child.
Need for Further Research
Based on the findings of this study, the recommenda-
tions for further study are as follows:
Replication of this study with a larger research
sample.
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A study to examine the perceptions of poor
readers regarding the cause of their problem.
A study to examine the perceptions of parents
regarding the causes of the high incidence of
reading retardation among black pupils.
A study to examine and compare the views of
those teachers under 40 years of age with those
teachers over 40 years of age who have been
teaching for more than ten years.
A study or review of the content of "typical"
reading education courses.
An extensive study regarding the race of the
teacher and how it relates to teacher attitude,
behavior and the reading achievement of the
pupil
.
A survey designed to identify the type of pro-
fessional literature read and preferred by
classroom teachers.
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APPENDIX A
MAJOR DIFFERENCES BETWEEN BLACK ENGLISH
AND STANDARD ENGLISH
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Appendix A
Some of the major differences between BVE and
SE that have been reported include those in the
following list.^
1. The absence of ^ in the third person
singular (he go)
.
2. Multiple negation (didn’t do nothing).
3. Absence of ^ possessive (man hat).
4. Invariant be (he be home).
5. Absence of copula in certain constructions
(he nice )
.
6. Been auxiliary in active sentence (he been -
ate the food )
.
7. Existential it (it is a whole lot of people).
8. Word-medial and final o and o ( tuf
/
tooth )
9. Word-final consonant clusters ( ges/ guest and
guessed )
10.
Word-initial d (den/ then )
^This is a partial list taken from Wolfram
(1970a: 105-119).
APPENDIX B
COVER LETTER OF THE QUESTIONNAIRE
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A comparison of the performances of a sample
population of white and black 17 year old young people on
both the 1971 and 1974 reading test administed by the
National Assessment of Educational Progress (NAEP) reveals
that black 17 year olds scored considerably lower than
other 17 year olds. The median scores for white 17 year
olds in 1971 and 1974 were 91.01 and 93.16 respectively
while the median scores for black 17 year olds were 75.49
and 79.08 (Standard Education Almanac, 1976-77).
A review of the current educational literature
indicates that causes of inadequate reading achievement by
many black children have been the focus of numerous
research projects and have been looked at from the view-
points of various disciplines and constituencies. However,
it is the classroom teachers who are most integrally
involved in the learning process yet the literature frequently
does not include information based on the teachers'
statements about their beliefs and perceptions. Further,
it is unusual to find research in which the teacher is a
partner in the research process.
By utilizing the professional experiences of the
classroom teacher, this researcher seeks to acquire new
insights into the causes of the high incidence of reading
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failure that occurs among black pupils.
Won’t you please take a few minutes and complete
this questionnaire? All respondents will remain
anonymous and collated data will be included in a doctoral
dissertation. Upon completion, simply fold question-
naire, staple or tape the long open edge and mail.
Thank you for a prompt response.
CJB/hpc
3/30/79
Prof . Constance J . Batty
Education Program
SUNY/COLLEGE AT OLD WESTBURY
P. 0. Box 210
Old Westbury
,
N. Y. 11568
APPENDIX C
LETTER TO CHIEF SCHOOL ADMINISTRATOR
REQUESTING PERMISSION TO DISTRIBUTE THE QUESTIONNAIRE
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COPY
December 16, 1977
Dr. Oliver Lancanster
Superintendent of Schools
Board of Education
185 Peninsula Blvd.
Hempstead, New York 11550
Dear Dr. Lancanster:
During the past five years, I have been associated with
the Washington Street, Marshall and Prospect Elementary
Schools as a supervisor of student teachers and have
observed the cooperative spirit and apparent professional
concern of the staff. I share many of their professional
concerns
.
As you know, educators are continually examining the
incidence of reading failure occurring in the public
schools. Both as a teacher trainer and as a doctoral
candidate at the University of Massachusetts at Amherst
in the School of Education, I am attempting to add to the
growing body of knowledge in this area.
In order to complete my doctoral dissertation, it is my
intention to complete a survey of the perceptions of
elementary school classroom teacher (N-300) regarding
the causes of the comparatively low reading achievement
occurring among students in selected elementary schools
having a black population in excess of 40 per cent of the
total school enrollment.
I would greatly appreciate the opportunity to distribute
and collect a brief anonymous questionnaire to the class-
room teachers in the Hempstead School District.
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I do hope you will consider my request. I will contact
you early in January and I will be happy to provide you
with any additional information you may request. Thank
you for your courtesy.
Yours truly,
Constance J. Batty (Signed)
Assistant Professor of
Education
CB:m
APPENDIX D
ISSUES OF READING RESEARCH QUARTERLY
WHICH WERE USED TO DEVELOP TABLE 3;
INVESTIGATIONS REGARDING CAUSES OF
READING RETARDATION 7/70 TO 6/68
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Weintraub, Robinson, Smith, Plessa (Editors), Summary of
Investigations relating to Reading July 1, 1970 to
June 30, 1971. Reading Research Quarterly Winter 1972.
Volume VII, Number 3. Delaware: International
Reading Association.
2. Weintraub, Robinson, Smith, Plessa (Editors), Summary of
Investigations relating to Reading July 1, 1971 to
June 30, 1972. Reading Research Quarterly Spring 1973.
Volume VIII, Number 3. Delaware: International
Reading Association
3. Weintraub, Robinson, Smith, Roser (Editors) Sum.mary of
Investigations Relating to Reading July 1, 1972 to
June 30, 1973. Reading Research Quarterly Volume IX
1973-1974, Number 3. Delav/are: International
Reading Association.
4. Weintraub, Robinson, Smith, Plessas, Rowls (Editors)
Summary of Investigations relating to Reading
July 1, 1973 to June 30, 1974. Reading Research
Quarterly Volume X 1974-1975, Number 3. Delaware:
International Reading Association.
5. Weintraub, Robinson, Smith, Plessas, Roser
,
Rowls, (Editors)
Summary of Investigations relating to Reading
July 1, 1974 to June 30 1975, Number 3. Reading
Research Quarterly Volume XI 1975-1976, Number 3.
Delaware: International Reading Association.
6. Weintraub, Smith, Plessas, Roser, Rowls (Editors)
Summary of Investigations relating to Reading
July 1, 1975 to June 30, 1976. Reading Research
Quarterly, Volume XII 1976-1977, Number 3.
Delaware: International Reading Association.
7. Weintraub, Smith, Plessas, Roser, Rowls (Editors)
Summary of Investigations relating to Reading
July 1, 1976 to June 30, 1977 Reading^ Research
Quarterly Volume XIII 1977-1978, Numoer 3.
Delaware": International Reading Association.
APPENDIX E
CITATIONS OF SELECTED SAMPLES OF
INVESTIGATIONS INCLUDED IN TABLE 3
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Auditory :
Groff, Patrick. Reading ability and auditory discrimin-
ation: are they related? (RRQ #5)*
Wallach, Wallach, Dozier, Kaplan. Poor children learning
to read do not have trouble with auditory discrimin-
ation but do have trouble with phoneme recognition.
(RRQ #7)*
Ethnic
:
Maynor, Waltz and Katzenmeyer. Academic performance and
school integration: a multi-ethnic analysis (RRQ "5)*
Clark, Bradley. Effects of desegregation on the reading
achievement of sixth grade students (RRQ rr4)*
Emans, R. The effects of verb simplification of the
reading comprehension of culturally different high
school students. (RRQ #3)*
Inattention
:
Noland, Schuldt . Sustained attention and reading
retardation (RRQ #2)*
Willows, Dale. Reading between the lines: selective
attention in good and poor readers. (RRQ #5)*
Intelligence etc .
:
Wakefield, M. Sequential memory responses of normal and
clinic readers. (RRQ "5)*
Linguistic :
Levy, B. Is the oral language of inner city children^
adequate for beginning reading instruction? (RRQ
183
APPENDIX E (Cont
.
)
Rosen
,
Ames An exploration of the influence of dialect
on the oral reading of sentences by black children,
grades three through six. (RRQ ^ 3 )*
Medical, etc. :
Vogel, S. Syntactic abilities in normal and dyslexic
children. (RRQ rT4)*
Comprehension
O'Donnell, King. An exploration of deep structure recovery
and reading comprehension skills (RRQ "5)*
Guthrie, J. Reading comprehension and syntactic responses
in good and poor readers. (RRQ #4)*
Psychological, Etc.
Lytton, H. Some Psychological and sociological character-
istics of "good” and "poor” achievers in remedial
reading groups, clinical case studies. (RRQ #3)
Vernon, M. Reading and its difficulties (studies and
assesses the experimental and clinical observations
of the psychological process related to normal and
backward readers. . .
.) (RRQ ^4)*
Reading Material :
Grant, C. Black studies materials do make a difference.
(RRQ
Messmore, P. Multi-ethnic reading texts: the role of
inferred story-character identification and reading
comprehension. (RRQ "3)*
Social-Environmental
:
Black, Bargar. Relating pupil mobility and reading
achievement. (RRQ irS)*
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Peck, Stackhouse. Reading problems and family dynamics
(RRQ
Teacher Competence :
Alpert, J. Teacher behavior across ability groups;
a consideration of the mediation of Pygmalion effects.
(RRQ
#5)*
*
Long, Henderson. Certain determinants of academic
expectancies among Southern and non-Southern teachers.
(RR
NOTE: The two studies above involved reading.
Vision, Etc . :
Vellutino, Pruzek, Steger, Meshoulam. Immediate visual
recall in poor and normal readers as a function of
orthographic-linguistic familiarity
.
(RRQ r^5)*
Clif ton-Everest . The immediate recognition of tachisto-
.
scopically presented visual patterns by backward
readers. (RRQ "5)*
Word Recognition, Etc .
:
Groff, P. ’’Sight" words and the disabled reader. (RRQ #5)*
Liberman, Shankweiler, Orlando, Harris, Berti. Letter
confusions and reversals of sequence in beginning
reading: implications for Orton’s theory, (RRQ ^4)
*See Appendix D for full citation of RRA. (e.g. RRQ ^^4=
the Reading Research Aurterly that is numbered 4 in
Appendix D )
.
APPENDIX F
SELECTED RESPONSES TO ITEMS 25 and 26 on the
SURVEY INSTRUMENT USED IN THIS STUDY
ITEM 25: WHAT DO YOU THINK IS THE MAJOR CAUSE OF
THE HIGH INCIDENCE OF READING RETARDATION OCCURRING
AMONG BLACK PUPILS?
ITEM 26:
IF SO, HOW?
DO YOU THINK THIS PATTERN CAN BE REVERSED?
IF NOT, WHY NOT?
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RESPONSES TO ITEM 25
’’Lack of interest and motivation,"
"Economic deprivation resulting in fewer life exper-
iences and contributing to poorer nutrition as well as
poorer attention span and smaller verbal skills."
"Poor oral language background."
"Generally, do not have the same values as white
middle America seems to adhere to, that is, as far as
educational goals. They've been put down for so long,
home lives consist of children being homemakers while
parents go to work to make it f inancially--so school does
not have a priority role (lack of exposure--exper fences ).
"
"No reading reinforcement at home, poor study habits.
Inadequate lighting or place to read in the home. No
motivation at home,"
"Impoverished cultural and economic backgrounds and
the high incidence of broken homes."
"Poor training at home, inability to pay attention in
class, lack of motivation."
"Poor environmental and parental interests and
motivation .
"
"Complete lack of experiential background and vocabulary
sufficient to cope with middle class reading materials and
ideas .
"
"Lack of interest— 'chip on the shoulder' attitude
—
lack of parental concern— lack of self-image as being a
success .
"
''The first five years of parental interaction is
grossly deficient and lacking in the basic concepts common
to majority of white children . . . ."
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"Poor home environment, poor experiences and exposure
to new and interesting experiences."
"Lack of really dedicated, creative teachers on
continuing levels.
"The classes aren't small enough and the children who
really need help do not get it."
"From my teaching experience, I have found it to be a
lack of motivation for educational achievement, emotional
problems overshadowing any desire for learning and peer
pressure to be out on the streets. I have also found
teachers improperly trained and an educational system
with misplaced values (lesson plans, testing, paperwork
. . .) as opposed to teacher-student relationships."
"The school curr iculum--total experience of the child
in school .
"
"Lack of adequate remedial programs, large class size."
RESPONSES TO ITEM 26
"Possibly over a period of 2 generations. Lawfully
enacted measures of birth control should be applied to all
ethnic groups. Family size must be reduced to manageable
limits! Fathers who desert their families must be
punished; this would serve as a deterrent to others from
entering unstable or temporary liaisons . Birth control
and sterilization info should be disseminated to all groups
"Yes, birth control, legalized sterilization to prevent
ever increasing large family syndrome. Black parents
must be made aware of the fact that they and not the
schools are largely responsible for the success or future
of their children."
"Increasingly the school is being called on to assume
the duties of the parents and the home. However,
where
the school has been able to get strong parental
involve
ment with school and home working together, definite
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growth has taken place. ...”
"Yes, through education of parents taking respons-
ibility and not blaming others for lack of success on
part of parent and student."
"No, unless parents are willing to become more
educated .
"
"Put the best teachers in the lower grades and re-
train the others. Long range approach necessary."
"Parents need to be educated as to what they should
expect from their children."
"Yes. a) more peer group role models in minority
schools; b) high standards and goals; c) better discipline
and methods for developing positive student attitudes;
d) parent training; e) teacher training and supervision'
to insure adequate instruction."
"Yes, but America itself will have to change. We
must first of all stop thinking so much in the future and
past
—
quality should take the place of quant ity--and let's
not overlook racial and cultural discrimination."
"Definitely, by improving the human condition. ..."
"Yes, education should be the theme of every house-
hold."
"In order to change, a w’hole culture must be altered."
"Programs for parents to upgrade their educational
outlook in order to help their children and getting rid of
some of those teachers who are not in the schools to under-
stand and help children but to give them a low estimation
of themselves, thus failure."
"Yes, I do. Teacher must first change her attitude
about students before she can be effective. There must
be more guidance and involvement from the parents.
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”By re-education of parent."
"I think the pattern can be reversed but this must
begin with a change in attitude by parents towards the
role of the school."
APPENDIX G
SELECTED RESPONSES TO ITEM 35 ON THE SURVEY
INSTRUMENT USED IN THIS STUDY
ITEM 35: ADDITIONAL COMMENTS (OPTIONAL).
COMMENTS REGARDING ANY SPECIFIC ITEMS
ON THIS QUESTIONNAIRE OR THE TOPIC IN
GENERAL WILL BE VERY WELCOME.
APPENDIX G
!1
Due to the political structure of this country,
the contents of the questionnaire are invalid.”
"I think that racial prejudice on the part of the
teacher undermines many black children's ability to read.
Preconceived notions that they are slow learners on the
part of the teacher, prevents learning at a quicker
pace . . . ”
"All blacks ^ould not be lumped together. Southern
blacks vs. those of the West Indies, etc., are not as
frustrated as southern blacks who always have been
discriminated against.”
"If parents would spend time motivating and reinforcing
reading skills at home results would be noticed immediately
If this cannot be done, then have the child attend school
from 9 to 5 and during the summer until we get a generation
of parents who care!!”
"Schools cannot be held responsible for reading retard-
ation among black pupils if the ratio of pupils to
teachers remains so high. Any child can learn to read
using any program of reading if the teacher is competent
and the groups are small enough to reach each child every
day and better yet, twice a day.”
"Teachers are just as locked into the cyle of failure.
Most don't really care about their jobs and the system
resists change. Come to the school and observe and talk
to some teachers. This place has potential but the soul
is poisoned .
"
"Please help 'us' (teachers) to find a way to teach so
many students of various levels of reading readiness."
"I would have liked statement #6 to be more explicit.
I believe the schools do play a major role in the progress
of the black child in that I feel he is not given the
equality of academic milieu given the white child.
However, since I strongly feel that the home is the factor
"largely" responsible for the success or failure of the
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student, I felt constrained to disagree with the
statement .
"
"I hope results of the questionnaire will be made
available to the schools participating. It is
interesting to see what your colleagues think and I'd
like a breakdown ethnically. The problem noted here
seems to take place between grades 3 and 6."
".
. . certain definite biases built into the
questions .
"
"Question "8 is not clear to me and my answer (unsure)
applies to the question and not to the answer."


